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Earlier this month I attended a UNESCO Educational Leaders Forum sponsored by Microsoft. The forum’s theme was thinking through the challenges that lie in the future of higher education and to focus on the vision, barriers, and strategies to address these challenges as they develop. The vision discussed by a number of panelists (seehttp://blogs.msdn.com/elf08/default.aspx ) was that we should be using technology enhanced active learning strategies to improve student learning. One of the primary barriers to doing this was a traditional faculty and organizational culture that relies on the lecture method as the primary instructional strategy.

Current approaches to broaden the instructional repertoires of faculty members include faculty workshops, summer leave, and individual consultations, but these approaches work only for those relatively few early adopter faculty members who seek out opportunities to broaden their instructional methods. The major problem is how to affect organizational culture as a whole so that most professors will be receptive to adopting active learning methods and using IT tools to enhance the effectiveness of these methods in their classes.

The purpose of this forum is to discuss how to encourage faculty members to expand their range of instructional strategies and enhance them via the creative use of educational technology. To get the discussion started, the approach that I advocate to this challenge is to engage faculty members at the departmental level in thinking about the future and its implications for their institution, their curriculum, their students, and their careers. See “Using A Futures Approach to Organizational and Faculty Development” at http://horizon.unc.edu/projects/seminars/ELME.html for the complete argument.


Original Discussion
· 
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	Steve Eskow 

Nilay, how do you react to the charge that those teachers who continue to lecture are promoting "passive" rather than "active" learning? Or: how would you answer this question: Why don't you put your lectures on YouTube and let students stay at home and watch them at their conveniene, watch them several times, and use YouTube's dialog tool to engage in dialog with you and other students?


· 
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	Tadeusz Lemańczyk 

Exactly, Steve. Analyzing the website School of Distance Learning (http://www.nmimsonline.org/home.htm ) I've thought just the same. Where can we observe those "working and non-working professionals, candidates desiring to pursue work and study concurrently, retired personnel, house wives, etc." (http://www.nmimsonline.org/DDLearning/faq.htm ) engaging in dialog with each other and with their teachers during their studies (http://www.nmimsonline.org/DDLearning/Jul08/list.htm )?


· 
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	Nilay Yajnik 

Dear Steve and Tadeusz Thanks for your mail and comments.I don't understand how people who lecture are "passive".People can stay at home and watch my lectures on YouTube[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] if they are physically far away (say in other towns or countries).So YouTube is great for distance learning but is no substitute (in fact it can be a supplement) to classroom teaching.For example I had given live lectures through the Hughes VSAT network - but then the students were from around 33 towns all over India.And it was a great experience both for me and my students since I made them collaborate and had team members from different towns working on group assignments.Ideally if we could have a combination of both that might be great.For example if I am taking a regular lecture in a physical classroom and my class can be beamed live all over the world then my physical classroom gets extended to a much larger student population.The Indian Institute of Technology Bombay (Mumbai) does just that.I would be glad to know what is happening in your countries too. Regards Nilay
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	Tadeusz Lemańczyk 

Nilay Yajnik said:
I would be glad to know what is happening in your countries
Let me begin with the proposition which I prepare for would-be students of The European Career College ( http://www.kde.edu.pl/page.php/2/0/show/1/ ). If they enroll themselves in the English course (specialty in English in the European communication) starting this October, they'll study Europe's Information Society (http://www.geocities.com/eklezjastka/ester2.html ) and Multilingual Europe (http://geocities.com/eklezjastka/ester3.html ) from October 2010 to February 2011. I'm really looking forward to meeting in both subjects also students of other colleges: hence the open character of these subjects performing on that Yahoo forum (http://groups.yahoo.com/group/yahoo-cls-europeaninformationsociety/ ).


· 
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	Steve Eskow 

Nilay and all, Those who criticize the lecture argue that the teacher is doing all the active work, while the student is "passive"--except, perhaps, for her fingers, which occasionally scratch a note on a pad. I have this question for you, Nilay, one which appears over and over again in discussions of education and the new communication technologies. You readily agree that YouTube can capture your voice and your image and your writing on the blackboard or your demonstration , record them so that they are not lost, and send them everywhere so that students can learn from them at a convenient time and place, and return to them again and again until they have mastered the material. Given all these advantages, why do you insist that students enrolled on campus come to the lecture hall for the live lecture? Why don't you allow them to enjoy the advantages of the YouTube lecture? Or: what are the arguments for keeping alive the tradition and the practice of the live lecture? Best, Steve


· 
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	Tadeusz Lemańczyk 

Why does the YouTube lecture prevail over the live lecture? Steve, you've already answered this question above. YouTube enables us to hold asynchronous discussions. Regrettably, leafing through lectures uploaded to YouTube and comments on them we can conclude that those comments are similar to scarce synchronous discussions appearing from time to time during live lectures. Incidentally, do you know any YouTube lecture where during its asynchronous discussion its lecturer is an active discussant?


· 
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	Bill Drummond 

Tadeusz Lemańczyk said:
Why does the YouTube lecture prevail over the live lecture? Steve, you've already answered this question above. YouTube enables us to hold asynchronous discussions. Regrettably, leafing through lectures uploaded to YouTube and comments on them we can conclude that those comments are similar to scarce synchronous discussions appearing from time to time during live lectures. Incidentally, do you know any YouTube lecture where during its asynchronous discussion its lecturer is an active discussant?


· 
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	Bill Drummond 

I can't help but think the real issue is not one of "active" vs "passive" learning or lecture vs some other technological approach. To me the issue is one of the base role of the institution. We assume that the reason schools exist is for teaching and learning to occur. While teaching and learning may be the stated goal, the primary reason institutions exist is to certify or credential that learning has happened, and this they don't do terribly well.


· 
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	Tadeusz Lemańczyk 

I'd like to thank you, Bill, for your reservation. Probably in the case of those likable students from Taiwan ( http://www.youtube.com/user/whdrummond ) there was really little room for anything else but lectures. I took the opportunity of suggesting such a situation during our discussion on the forum of the then academici (http://www.lemant.user.icpnet.pl/tad/anti-lecture.htm ). By the way, David Yamane'sANTI-LECTURE: A STRATEGY FOR CREATING DISCUSSION-BASED COURSES is available now at http://kaneb.nd.edu/programs/sotl/yamane-report.pdf .


· 
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	Nilay Yajnik 

Dear Steve Thanks for your comments.If students and Teachers are physically nearby and can interact in a traditional physical classroom then the Teacher gets online and real time feedback from non quantifiable aspects such as the body language of students , facial expressions etc.I remember my own Teacher used to say that when he teaches in my class (physical class) he has 60 pairs of eyes watching him and through these eyes he is able to make out wheteher he is getting across to us or not.This is very difficult in a You Tube like environment.In addition there are problems of infrastructure in most developing and emerging nations.In India for example our definition of broadband is 256kbps - which in the US may be considered to be very slow.So , as one of the telecom companies used to say - "The next best thing to being there" - this is the same with YouTube classes - great stuff - but the next best thing to actually being in a class! Regards Nilay
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	Steve Eskow 

Nilay, as you know the "60 pair of eyes" argument is standard, and suspect. That position has been called "the metaphysics of presence": the belief that the face-to-face relationship is the primary and deepest one, and that any other relationship, any mediated relationship is less than, is second-best. The counter-arguments, of course, included the "trade-offs": the advantages you get when you shift from synchronous to asynchronous communication, which allows each pair of eyes to take in the material at its own rate.


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	Steve Eskow 

Bill, can't there be more than one "real issue"? Why is "certifying and credentialing" the "real" issue? What is the evidence that we don't do them well?


· 
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	Susana 

Your statement, "Although most professors now use one or more IT tools in their teaching, these tools too often serve only to support a traditional lecture method (e.g., PowerPoint, automatic class rolls, email, discussion forums)," is true about professors who are primarily part of the babyboom generation. This is not the case with our recent hires (30+ years of age). Some are truly awesome in the things they do to motivate young people. Part of the problem is that there is now a strong push toward publishing books and getting large grants at most public universities. In addition to the many changes being implemented in New Jersey, they have cut back on our health benefits and are altering our pension plans. Universities are being managed as though they were strictly part of corporate America. This will not work in the long run and we will see the effects of this type of myopia in the near future. Outsourcing university jobs is not in our best interests. I recently had a chance to observe how one of our best and most dedicated faculty members was treated. Though he had published 30 articles in the past three years in prestigious journals and had glowing recommendations from outside evaluators and graduate students, our Provost did not recommend him for promotion to full professor. He was crushed and is now definitely not interested in the least in investing the time necessary to learn how to use IT tools effectively. He has to publish two books next year if he wants to get promoted. As you know, encouraging students to think critically is not an easy task. It takes time to learn how to use new IT tools effectively. Though I have incorporated the use of cell phones (text messaging), video clips (YouTube), iTunes, blogs, and Tweeter into my teaching and learning practices, this took a lot of time. I am behind in my own work, trying desperately to finish three different manuscripts. It is important to stay connected with students in new ways since most do not read their email (and neither do I on a daily basis). There are some rewards though. Bright and highly motivated students often ask to work with us on research projects during the summer months. Unfortunately in my own case, I have to pay them out of my own pocket as there is no incentive at the departmental level for doing technology-related research that impacts on pedagogical practices. [image: http://grou.ps/images/smiley/new_set/emoticon-0101-sadsmile.png]
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	Steve Eskow 

Susana, I'm no longer with a university: my current work is international, and consultative. It is not easy for those of us not now actively engaged to realize what is happening to education as budgets and corporatism and managerialism transform the institutions we knew. Is the professoriate organizing to let the public know? Is one possibility that the budget squeeze will lead to more large lecture halls, 500 or 1000 students in one room, rather than dialog mediated by the new communication technologies? Or the kind of constructivist and future-oriented pedagogy proposed by Jim Morrison?


· 
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	Tadeusz Lemańczyk 

Susana, your description of the situation in your university filled me with gloom. Nonetheless, there is much similarity between the American academic life and the Polish one today. I regret that in my contribution to one discussion about these problems, which is written in Polish, appears only one phrase in English: "There is nothing wrong with it - it's not illegal, [...] But it's ugly" ( http://www.e-mentor.edu.pl/komentarze.php?numer=24&id=527 ). Can we really call the myopic deeds described by you applying this phrase taken from the article Wall Street Winners Get Billion-Dollar Paydays ( http://www.nytimes.com/2008/04/16/business/16wall.html)? How long else will using IT tools in active learning instructional strategies be based only on vocation? Will the division of labor (some academics publish books and other academics use IT tools in active learning instructional strategies) be the best remedy?


· 
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	Scott McLeod 

Lately I have been playing around with CoverItLive.com at conferences (not in class yet, but I will soon!). We set up a second projector, hook up someone's laptop to it, and give everyone the URL. That person is the "backchannel" discussion moderator. An entire side conversation occurs (quietly) - much of it helpful, some of it not! - during my presentation. It's been very interesting. Most people love it, some find it distracting...
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	Tadeusz Lemańczyk 

In the vision discussed by a number of panelists, with the help of which Jim has started this discussion, appears the link Mexican implementation (http://www.iadb.org/sds/doc/Edu&Tech16.pdf ). Also in Laurence Wolff's article, we can meet "talking head" mentioned a week ago by Steve. However, do they allow us to check there (http://www.tecvirtual.itesm.mx/ ) the truth of the statement "Collaboration is the group contribution to the learning process. Technology helps this approach since virtual groups can be established through the Internet"? In particular, how intensive is teacher's activity in those virtual groups? I'm afraid we're not able to do it without logging in. Nonetheless, even without doing it I could imagine their instructional model analyzing PACSI (http://www.ruv.itesm.mx/portal/promocion/oe/p/cursos/ ). As a matter of fact it is the second component of that model offered by them in Spanish, without the third component offered by me in Polish ( http://www.geocities.com/eklezjastka/ester1.html ). For example, where can I comment on their thesis about internationalization of discussion groups [Grupos de discusión (hypernews, netscape news, etc.)--http://www.ruv.itesm.mx/portal/promocion/oe/p/cursos/alumnos/tecnologias/tecnologias.htm]? Are they aware that such internationalization of discussion groups demands reciprocity?
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	Susana 

Tadeusz, Thank you for the link to The Wall Street Journal[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png]. I was particularly amazed at the following quote, "Mr. Soros, one of the world’s most successful speculators and richest men, leapt out of retirement last summer as the market turmoil spread — and he won big. He made $2.9 billion for the year, when his flagship Quantum fund returned almost 32 percent, according to Alpha. Mr. Simons, a mathematician and former Defense Department[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] code breaker who uses complex computer models to trade, earned $2.8 billion. His flagship Medallion fund returned 73 percent." If educators are expecting these individuals to share their wealth "ideology free," then they are sadly mistaken. Soros was in part responsible for the breakup of the former Yugoslavia. Neither of these two supra billionaires are admirable individuals IMHO. I always enjoyed being in academia, though I am aware that there are many problems within this subculture. I was raised to believe that one sought knowledge as a goal in itself, not as a tool for becoming the next Soros or Simons. I do realize that this vision is no longer shared by many, and that some young people find it ridiculous. Our culture has succeeded in constructing and reproducing the ideal "consume and spend" netizen. I am afraid that we might have to consider the two-tier model: those who teach actively using IT tools utilizing a constructivist and future-oriented approach, and those who are primarily focused on publishing books and research articles. Most successful and prolific authors at my institution avoid computer-mediated instruction and find the new IT tools to be a waste of time.Tadeusz Lemańczyk said:
Susana, your description of the situation in your university filled me with gloom. Nonetheless, there is much similarity between the American academic life and the Polish one today.
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Steve, Yes, faculty and students have spoken out against this, but the public, at least in my state (one with the worst records for funding education), is not sympathetic. You have to keep in mind that hundreds of thousands are losing their jobs and homes thanks to parasitic speculators and con artists. Unfortunately, some individuals have no one to blame because they chose to live beyond their means. To make matters worse, state legislatures often provide additional funds (taxpayers' monies) to private universities and let their own public universities languish. I believe that the trend at the undergraduate level is for large, IT mediated lecture halls. This can be easily accomplished via Marratech or WebEx[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] or some other software. However, I am confident that upper-level undergraduate seminars and graduate-level courses can use the constructivist and future-oriented pedagogy proposed by Jim Morrison. As a matter of fact, my own institution is now, after all these years, urging us to develop hybrid (with some F2F meetings) or online (with no F2F meetings) courses. I have opted for the hybrid approach in the fall. Susana Steve Eskow said:
Susana, I'm no longer with a university: my current work is international, and consultative. It is not easy for those of us not now actively engaged to realize what is happening to education as budgets and corporatism and managerialism transform the institutions we knew.

Is the professoriate organizing to let the public know?

Is one possibility that the budget squeeze will lead to more large lecture halls, 500 or 1000 students in one room, rather than dialog mediated by the new communication technologies? Or the kind of constructivist and future-oriented pedagogy proposed by Jim Morrison?
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	Tadeusz Lemańczyk 

Susana said:
Most successful and prolific authors at my institution avoid computer-mediated instruction and find the new IT tools to be a waste of time.
I'd like to thank you, Susana--it's the best explanation of faculty resistance to using IT tools in active learning instructional strategies.
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	Steve Eskow 

Susana, my current work is in Ghana. See www.pangaeanetwork.org For more on the Ghanaian university we're introducing to distance learning soon, seewww.gtuc.edu.gh You may be interested in why we will avoid the hybrid approach. The university wants to be able to serve the large number of qualified students in the rural areas who have no universities near them. The hybrid approach would force these students to come to Accra for their university education, creating a kind of educational brain drain: depopulating the rural areas of their talent, worsening the facilities situation, already dismal, in the physical university.
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	Tadeusz Lemańczyk 

Has our newest co-member, Geoffrey Caine, added a very controversial aspect of faculty resistance to using IT tools in active learning instructional strategies ["It is essential to find a way to retain real time, physical, person-to-person contact." (http://innovate-ideagora.ning.com/profile/GeoffreyCaine )]? What think about it especially those of us who don't live in California, United States but who are scattered all over the world? Will we ever meet to discuss this aspect in a face-to-face meeting? Is Geoffrey with the help of today's technology able to jump over those sixteen thousand kilometers lying between Idyllwild and Poznań in order to reply to my doubt within a few hours?


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	Steve Eskow 

Tadeuz, Influenced by this message of your I've just posted a long message to Mr. Caine. You have pointed to what is perhaps the central educational issue generated by the new communication technologies. With these new instruments and technologies students and teachers in the US can learn from and with students and teachers in Poland. The insistence on face-to-face contact shrinks the new possibilities to a small fraction of their potential. Steve Eskow


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
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I'd like to thank you , Steve. Geoffrey's acceptance for the distance education ["how could I engage in an online conversation where people learn from each other if I were to be that absolutist?" ( http://innovate-ideagora.ning.com/profile/GeoffreyCaine )] is satisfying. Let me only add the following thought. Reading two weeks ago in this discussion your reply to Susana I've been convinced by your idea ["The university has scholars and teachers who may have answers; students who might make the needs of the poor part of their curriculum; libraries that can be searched; and, with the help of the new communication technologies, access to scholars and teachers and libraries and international agencies around the world that might help." (http://www.pangaeanetwork.org/gtuc.htm )]. There were times when students had to leave their countries and go to far-off universities. For example, my famous compatriot, Nicolaus Copernicus, studied at Italian universities of Bologna and Padua. Today, with the help of today's technology one academic can help many students scattered all over the world to learn a subject lectured by him/her and other academics--other subjects; all of them not moving from places where they live. However, returning to the question asked by Jim: Why do faculties resist to using IT tools in active learning instructional strategies?


· 
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	James Morrison 

Scott McLeod said:
As I said on my blog recently:

Colleges of education are not going to accept any responsibility (for technology training, outreach, service, PD) until legislatures, departments of education, and/or accring agencies make them do so. [performance review at my previous research university: ‘Dr. McLeod’s work with schools is exemplary but inappropriate.’]

The research universities are under extreme pressure to obtain grant funding, particularly if they're public and facing dwindling support from the state government. All professors at all universities are under tenure publication pressures. There are rarely institutional incentives, and usually institutional penalties, for technology integration learning by faculty.

In other words, if it's a culture issue, then - as we tell our preservice principals and superintendents - the culture begins at the top.
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	James Morrison 

Ooops! I hit the wrong button in my last attempt to reply to Scott's note, so I will try again. It is difficult to comprehend the performance review of Scott's work (i.e., "Dr. McLeod’s work with schools is exemplary but inappropriate."). I have read through Scott's blogs (e.g., http://www.dangerouslyirrelevant.org/ ) and find that his approach to public education is just what we need. The person who evaluated Scott at his previous institution represents the cultural mindset that is the problem. The question is, how to get people who have that mindset to reconsider their views?
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Steve Eskow said:
Perhaps the first "innovation" we need is a new formulation of the problem.

As long as I've been at it, the problem is always... "resistance to change."

Resistance to radio, movies, television, and now the computer. Always "early adopters," the visionaries, and the rest of us, trying to slow down the onrush of the future.

There is MIT, the breeding ground of new technologies, making available thousands of online courses. And one highly publicized star prof, Dr. Walter Lewin. I turn to YouTube to see this technology prof in action--and ye gods of the future--he is in a lecture hall writing with chalk on a slate and talking to what seems like a thousand students. The same old technologies: the talking head, the chalkboard, the lecture hall. Nothing that Cardinal Newman wouldn't recognize and admire.

And, increasingly, the profs are banning the use of laptops--and these are the technology profs.

And that ban may be the key to a reformulation of the problem.

The 600-square feet classrom; the lecture hall; the 50-minute hour; the cr system; the "curriculum". . .are all parts of a designed and integrated technology system. They are a coherent "technology package."

Perhaps, then, what we have is a clash of technologies. The lecture/lecture hall technology and the student with the computer who may be in touch with his girl friend while the prof is lecturing are not yet a coherent "technology package."

Jim's futurist strategy, it seems to me, has much going for it. But I think we need to dig for a new approach to talking and thinking about the endless struggle between the ancient technologies which have become invisible as technologies, and the new.
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James Morrison said:
Steve Eskow said:
Perhaps the first "innovation" we need is a new formulation of the problem.

As long as I've been at it, the problem is always... "resistance to change."

Resistance to radio, movies, television, and now the computer. Always "early adopters," the visionaries, and the rest of us, trying to slow down the onrush of the future.

There is MIT, the breeding ground of new technologies, making available thousands of online courses. And one highly publicized star prof, Dr. Walter Lewin. I turn to YouTube to see this technology prof in action--and ye gods of the future--he is in a lecture hall writing with chalk on a slate and talking to what seems like a thousand students. The same old technologies: the talking head, the chalkboard, the lecture hall. Nothing that Cardinal Newman wouldn't recognize and admire.

And, increasingly, the profs are banning the use of laptops--and these are the technology profs.

And that ban may be the key to a reformulation of the problem.

The 600-square feet classrom; the lecture hall; the 50-minute hour; the cr system; the "curriculum". . .are all parts of a designed and integrated technology system. They are a coherent "technology package."

Perhaps, then, what we have is a clash of technologies. The lecture/lecture hall technology and the student with the computer who may be in touch with his girl friend while the prof is lecturing are not yet a coherent "technology package."

Jim's futurist strategy, it seems to me, has much going for it. But I think we need to dig for a new approach to talking and thinking about the endless struggle between the ancient technologies which have become invisible as technologies, and the new.
Steve, I appreciate this note, and seem to be piggybacking on it instead of adding a reply in a separate box. I don't seem to have the hand of Ning yet. :-( However, your comment about the MIT prof lecturing brought to mind an interview that I had with Phil Long at MIT last week, where he told me that he physics department is completely redesigning their curriculum to focus on technology-enhanced active learning. When the redesign is complete, observers will see the materials physics professors provide for their students and will see introductory lectures to projects; they won't see the students in work groups as they address the problems/projects, although they may see the student reports. Before I send the interview for review, I will ask Phil to confirm this and also to let us know if the full content lectures previously available in the OCW program will continue to be available.
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Tadeusz Lemańczyk said:
When I've been reading yesterday morning Jim's opinion "A change of instructional paradigms--from passive to active (authentic) learning strategies, such as project-based learning, problem-based learning, or inquiry-based learning--is clearly needed" I've thought: IS CLEARLY NEEDED--by whom? Probably by American faculty furnished with IT tools much more than Polish faculty: hence I should be silent. Luckily for me, already Scott's reply has encouraged me to drop a line.

Passive learning strategies still prevail over active (authentic) learning strategies. Appearance of Internet databases easily reached by students furnished with their wireless equipment doesn't cause transition from learning by heart to learning how to search through Internet for needful pieces of information, "just in time" and "just for me" ( http://steve-wheeler.blogspot.com/2008/06/pole-position.html ). For many years I've enthusiastically shared Jim's opinion "Given that we live in a global village, it is also important that our graduates be able to work effectively with people from other cultures and, given the conditions of modern economic organizations, it is important that they be able to work effectively in groups." However, how many examples (the concrete URLs) of "classes operating in conjunction with classes in another country, and the teams composing of people from at least two classes" could you point? For example, I expect my students studying European problems will join me [TadFromPoland (http://forums.ec.europa.eu/debateeurope/profile.php?mode=viewprofil... ) andNeddy ( http://forums.ec.europa.eu/debateeurope/profile.php?mode=viewprofil... )] at http://forums.ec.europa.eu/debateeurope/index.php?language=english . There are present people from all over the world. However, will there appear not only students studying European problems at The European Career College (http://www.kde.edu.pl/page.php/2/0/show/1/ )? Is it suggested by Steve "resistance to Internet", Internet that is still too open and too little commercial?
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James Morrison said:
Tadeusz Lemańczyk said:
When I've been reading yesterday morning Jim's opinion "A change of instructional paradigms--from passive to active (authentic) learning strategies, such as project-based learning, problem-based learning, or inquiry-based learning--is clearly needed" I've thought: IS CLEARLY NEEDED--by whom? Probably by American faculty furnished with IT tools much more than Polish faculty: hence I should be silent. Luckily for me, already Scott's reply has encouraged me to drop a line.

Passive learning strategies still prevail over active (authentic) learning strategies. Appearance of Internet databases easily reached by students furnished with their wireless equipment doesn't cause transition from learning by heart to learning how to search through Internet for needful pieces of information, "just in time" and "just for me" ( http://steve-wheeler.blogspot.com/2008/06/pole-position.html ). For many years I've enthusiastically shared Jim's opinion "Given that we live in a global village, it is also important that our graduates be able to work effectively with people from other cultures and, given the conditions of modern economic organizations, it is important that they be able to work effectively in groups." However, how many examples (the concrete URLs) of "classes operating in conjunction with classes in another country, and the teams composing of people from at least two classes" could you point? For example, I expect my students studying European problems will join me [TadFromPoland (http://forums.ec.europa.eu/debateeurope/profile.php?mode=viewprofil... ) and Neddy ( http://forums.ec.europa.eu/debateeurope/profile.php?mode=viewprofil... )] athttp://forums.ec.europa.eu/debateeurope/index.php?language=english . There are present people from all over the world. However, will there appear not only students studying European problems at The European Career College ( http://www.kde.edu.pl/page.php/2/0/show/1/ )? Is it suggested by Steve "resistance to Internet", Internet that is still too open and too little commercial?
Just a quick note. At the recent World Future Society[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] meeting in Washington, DC, I was in a session where a person from Brazil (I think) related how she was working with a classroom teacher in the US where students from both classes worked together on projects. I have asked her to submit an article describing this experience. The executive masters program at Duke University is known for having people from around the world taking the same class. This program is in the Rolls Royce class; every so often they meet face-to-face in a different part of the world. Thus far I have been unsuccessful in persuading someone from the faculty to describe the program in detail for our readers. Perhaps it is time for a special issue on global education. [image: http://grou.ps/images/smiley/new_set/emoticon-0100-smile.png]Best. Jim
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Jim, MIT, and all the great universities, have these splendid lecture halls. If the lecturer puts his lectures on video, and the student can view them at her convenience, and repeatedly, and question the prof via computer, what will MIT and all the great universities do with all those splendid lecture halls? We talk often and easily of "blended learning." Do computer and classroom learning really blend well? Or are we creating a clash of essentially incompatible technologies? We never were really able to "blend" radio and the classroom, television and the classroom: print technology--the book--seems to be only medium that's comfortably joined to the lecture and the classroom. Are those students who sit in the lecture halls sending instant messages to faraway or nearby friends telling us something?
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Steve Eskow said:
Jim, MIT, and all the great universities, have these splendid lecture halls. If the lecturer puts his lectures on video, and the student can view them at her convenience, and repeatedly, and question the prof via computer, what will MIT and all the great universities do with all those splendid lecture halls?

We talk often and easily of "blended learning." Do computer and classroom learning really blend well? Or are we creating a clash of essentially incompatible technologies?

We never were really able to "blend" radio and the classroom, television and the classroom: print technology--the book--seems to be only medium that's comfortably joined to the lecture and the classroom.

Are those students who sit in the lecture halls sending instant messages to faraway or nearby friends telling us something?
Steve, blended learning does not mean lectures and computers. Blended learning refers to F2F activities (which could be instruction by small group or lecture methods) enhanced with online activities. The MIT lectures are great information providers for the rest of the world to use for that reason. Authentic education occurs, however, when students apply knowledge/information in solving problems that are important to them. My two cents worth. Best. Jim
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Exactly. I agree wholeheartedly with you, Jim. Nonetheless, who and where should teach them to solve those problems with the help of knowledge provided them by MIT lecturers? Although MIT along with Utah State University's Open Learning Support created such a place, do instructors of these courses (http://ocw.mit.edu/OcwWeb/web/courses/courses/index.htm ) appear there (http://mit.ols.usu.edu/courses )? Are you therefore surprised that so few students join discussions for these courses? My welcome opinion, I hope. [image: http://grou.ps/images/smiley/new_set/emoticon-0105-wink.png] Best. Tad
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Tad,MIT and the 165 other universities around the world who have made their courseware freely available to the public have no intention of asking their professors to interact with anyone who hasn't registered for these courses. Nor should they. The material is available for students to review or for faculty in other institutions to use like they would use any information resource in their classes. One comment that Phil made in our interview is pertinent here, however, when I asked him if MIT professors viewed their courses as resources for the world. He said, "It’s one of the many interesting and wonderful characteristics of this place. When people design a class, they don’t simply think about how am I going to do this class well. They think about how do they can do this class the best way that a class like this will ever be done and how do we do it in a way that it can represent something of value to the world. It is remarkable, and it sounds amazingly egocentric, but you have to be in the room to hear the conversations to recognize that it is a really thoughtful and intentional way of thinking. They know that a lot of the courses that are taught in these departments are going to set standards or be looked at as a benchmark. That’s the way it’s been the last forty or fifty years; that’s the way it is now; we expect that to continue." Best. Jim


· 
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James Morrison said:
MIT and the 165 other universities around the world who have made their courseware freely available to the public
Jim, I'm interested in this list of universities. Can you send me a link (or cite)?
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James Morrison said:
have no intention of asking their professors to interact with anyone who hasn't registered for these courses. Nor should they.
I can accept this unpleasant fact. However, discussions for these courses (http://mit.ols.usu.edu/courses ) weren't joined even by registered students. For example, Mariana Baca, Gabriel Becerra, Joelle Brichard, Kendra Ann Bussey, Bridget Downey, Esteban Felix, Caitlin Johnson, Anna Konotchick, Josue Martinez, Jose Martinez, Alexandra Nelson, Daniel Nunez, Dayan Paez, Juliana Perez, Orlando Soto, Lucia Vielma, Armanda Valdes, Mary Williamson ( http://ocw.mit.edu/OcwWeb/Foreign-Languages-and-Literatures/21F-716Spring-2005/Projects/index.htm ) enrolled in Introduction to Contemporary Hispanic Literature (http://ocw.mit.edu/OcwWeb/Foreign-Languages-and-Literatures/21F-716Spring-2005/CourseHome/index.htm ) but at http://mit.ols.usu.edu/courses/showthread?ForumID=413&RootPostID=1354 , up to the present, appear only Abraham Gamez (http://mit.ols.usu.edu/showprofile?Username=bambamgp ) and I (http://mit.ols.usu.edu/showprofile?Username=TadFromPoland ). Why is that so? Is it any of those three gaps discussed by Mark Mabrito, Rebecca Medley and me (http://www.innovateonline.info/index.php?view=article&id=510&action=discuss&did=331 )?
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Jim and all, I'd like to push hard at the notion of "blended learning." (I'm assuming that the traditional and storied "face-to-face" technologies can be interrogated.) If what is "blended" is "speech technology"--face-to-face technology with non-face-to-face technology--the reality may be that face-to-face and long-distance technologies don't blend very well. (If instructional television and instructional radio were to disappear tomorrow, would our great universities know they were gone?) Our great university profs could arrange for studio taping of 15 weeks of lectures, using all the production techniques of film-making, and they could be made available to students all at once, or at a measured rate. With all the advantages of the online lecture, why should MIT students have to come to the "real" lecture hall at all? Phil Long and colleagues are putting MIT labs online--we've arranged for our colleagues in Ghana to visit MIT to learn about the iLabs programs: Ghanaian university students can be in Accra and access MIT labs, as well as put their own labs online. So: do students really want to come to class M-W-F for 50 minutes? If they had a choice of watching the lecture at home or in the dorm or the pub, would they choose not to attend the live lecture? And perhaps most importantly: would the quality of learning really decline if the face-to-face experience diminished and disappeared?
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Scott McLeod said:
James Morrison said:
MIT and the 165 other universities around the world who have made their courseware freely available to the public
Jim, I'm interested in this list of universities. Can you send me a link (or cite)?
Scott, I got this information from a forthcoming interview with Vijay Kumar at MIT. I will ask him if there is a list; if so, I will post the list (or a link to it) to this Forum (and include it in the interview). As I understand it, these institutions are in a consortium. The basic groundrule is that an institution has to have at least 10 courses open to the public. We should also note that a large number of institutions are now in uTubeU (or something like that) where individual instructors in those institutions have agreed to podcast lectures within uTubeU that are freely available. I'll see about including some information on this development in Vijay's interview, which I would like to publish in the October/November issue if at all possible. Best. Jim
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Steve Eskow said:
Jim and all,
I'd like to push hard at the notion of "blended learning." (I'm assuming that the traditional and storied "face-to-face" technologies can be interrogated.) If what is "blended" is "speech technology"--face-to-face technology with non-face-to-face technology--the reality may be that face-to-face and long-distance technologies don't blend very well. (If instructional television and instructional radio were to disappear tomorrow, would our great universities know they were gone?) Our great university profs could arrange for studio taping of 15 weeks of lectures, using all the production techniques of film-making, and they could be made available to students all at once, or at a measured rate. With all the advantages of the online lecture, why should MIT students have to come to the "real" lecture hall at all? Phil Long and colleagues are putting MIT labs online--we've arranged for our colleagues in Ghana to visit MIT to learn about the iLabs programs: Ghanaian university students can be in Accra and access MIT labs, as well as put their own labs online. So: do students really want to come to class M-W-F for 50 minutes? If they had a choice of watching the lecture at home or in the dorm or the pub, would they choose not to attend the live lecture? And perhaps most importantly: would the quality of learning really decline if the face-to-face experience diminished and disappeared?
Steve, certainly there is value in lectures, but, in my opinion, the greatest value an instructor can provide is instructional design of problems/projects that relate directly to the purpose of the class and then feedback to students when they are dealing with the messiness of figuring out how to solve the problem/project. Feedback can be gven online or F2F. Although I am certainly an advocate of online instruction, I think that F2F feedback/interaction in a hybrid class provides a more efficient and comfortable situation for students (and perhaps instructors as well). The value of purely online instruction is that it can accommodate student schedules and geographical location when F2F is not at all possible or is very expensive. Another advantage of online interaction is that the discussion is written, which means that it can be saved and reviewed. Hybrid learning therefore has the best of both worlds, so to speak. Best. Jim
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Jim, a few thoughts and then I'll yield. Or at least let go for now. Face-to-face instruction is a technology. And it's always expensive: incredibly expensive. Millions, billions, for brick and mortar, lawns, hotels for students, parking lots, lawn cutters, floor moppers, police. We might want do something, something more, with the Benkler thesis in his WEALTH OF NETWORKS. The "industrial information economy" required wealth to create and operate: huge printing presses; publishing houses; radio and television studios. And the creators and owners of these massive information necessities controlled the flow of information: who could publish, speak, appear, who could afford to to learn from them. The "networked information economy" dissolves all that, he says. Anyone with a computer and modem can speak or write and be heard. It may be that the university form as we know is of a piece with the huge printing press and the great publishing houses and media empires, requiring great wealth to create and maintain, and assigning great power over learning to the great universities. Just as the computer and the network is beginning to democratize politics and business, it may be in the process of making it unnecessary to create and maintain "industrial age universities." Maybe.
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http://www.ocwconsortium.org/index.php?option=com_content&task=view&id=17&Itemid=32 Scott and all, that link should take you to the list of participating institutions.
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Let me drop a line about blended learning taking account of the main problem of our discussion ("faculty resistance to using IT tools in active learning instructional strategies"). Faculties resist distance learning also because too many students aren't prepared to it and because in distance learning students can't be examined properly by their academics. I had quite accidental opportunities to avoid these two accusations. To my long-standing strict face-to-face work with Poznan University of Technology students ( http://www.geocities.com/tadfrompoland/students.html ), I gradually introduced elements of distance learning but it has never been the strict distance learning. I've always begun by introducing them in the face-to-face way to methods and techniques of distance learning and I've always ended with an exam in the face-to-face way during which I've also checked whether students' contributions to online discussions were really their own works. Fortunately, there are at least a few solutions to this problem. I've described one of them athttp://academici.sossoon.net/blog.aspx?bid=4118 .
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Taduesz, let me tell you about my resistance. It is resistance to "blended learning" as an ideal. If I had a teaching specialty you needed in your university, I could only work with you if I left the US and came to Poland so that my teaching could be "blended." I lose an opportunity, your university loses an opportunity, and your students lose an opportunity. Are the advantages of "blending" so clear, so supported by the research, that we must insist on it? Are the advantages of "face-to-face" clearly supported by the evidence?
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Jim, Would the faculty at MIT be included in a list of faculties that are resisting change to active and authentic learning pedagogies? It is interesting to note that all of the Open Courses of MIT--or at least all that I have looked at--are built around the traditional pedagogies of lecture and classroom recitation--typically three lectures a week, one or two recitation sections--all required. And the rest of the traditional routines: required attendance, exams, etc. Here is one MIT instructor talking to his students--in his syllabus for his OCW course-- about his educational theories: ""The Lectures Lectures are scheduled two days a week, each of one and a half hour duration. I think that lectures and recitations are the reason for taking the course at a place like MIT. You can read the book anywhere. You can take video lectures out of the library. I am a live person as is your TA. Ask questions and get involved. I will be happy to try to respond to raised hands during lecture. Respond to our questions. Engage with the material. There will be a handout for most lectures. If I finish my summer project, these will be a bit more substantial than in years past but they are not intended as a substitute for attending lecture. If you miss a lecture, you should talk to a friend in the class so that you will be able to decipher the handout. FAQ: If I miss a lecture or recitation should I find the professor or TA and ask "Did I miss anything important?" Answer: Be aware that this question, phrased in this manner, has been known to provoke sarcastic answers from faculty ("No, we saw you were not there and realized that we could not discuss anything of substance today.") However, it is just fine to ask if the material covered was similar to the material outlined in the handout. The Recitation Sections The Registrar's clever computers will put you into a recitation. They will all fall between the Tuesday and Thursday lectures. They are NOT optional. You are expected to be there. Your recitation instructor has primary responsibility for grading your work. Moreover, there are things that we can do in small groups that we cannot do in the 200-300 person lecture. Be there. The Highly Sophisticated Grading Algorithm You will be graded on four written assignments, a midterm, a final and some quizzes. Here is the formula that will form the basis for your grade:" And so on. The lecture lives at MIT.
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Steve, I applaud your due diligence, which indicates that MIT professors are not that different from professors anywhere else. However, in my interview with Phil, he described how the Physics faculty is engaged in course redesign to emphasize technology-enhanced active learning. Phil is leaving for a position at the University of Queensland in the next several weeks, but I have invited him to join us in this discussion (and to return the interview draft so that I can post it and assign reviewers before he leaves). Best. Jim
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Jim, let me try an analogy, and you and others can tell me if and how I'm wrong. If you've got an assembly line as your basic technology, with the product to be assembled stopping briefly at each station, and you give each worker on the line a computer, changing to a computer and collaborative approach to production will be difficult--not so much because the workers resist the new technology but because the old technology and the new are not friendly: the resistance is built into the old technology, and the notion that you can "blend" them may be illusory. The old technology in our universities includes: the building: lecture halls and classrooms and labs and libraries. The Carnegie system: one 50 minute hour a week for 15 weeks, etc. The exam system. The cr system. There is a tendency to locate the "resistance to change" in the workers: in our case, in the faculty. We need to look at the resistance to change built into the entire instructional system. MIT and Harvard are not about to let their students not come to those beautiful lecture halls. And what else can you do with a lecture hall but lecture? An article some time ago in the Chronicle of Higher Education reported on the episode of an imaginative faculty member who put all of his lectures online and found that his students chose not to come to the live lectures--and the decision of the faculty member was, predictably, to mandate attendance at the live lectures. I don't know what MIT's Physics department is getting ready to do with the computer, but for most of the faculty the lecture hall and the classroom are the scenes of instruction as of yore, and the new technologies, like the old textbooks--still a key piece of instructional technology--are supplements and enhancements. Or: pedagogy at our great universities hasn't changed much--yet. Has it?
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Steve, you ask good questions and I appreciate your due dilligence for pursuing the central question of this forum: faculty resistance to change. To respond, I will draw on my interview with Phil, who said, "They also wanted to harness the powerful learning that takes place in peer-to-peer learning environments. One of the signature aspects of this course was that it had a one-to-four mentor-team ratio even though 260 students were registered in the pilot implementation. How? It is a four-layered teaching model: senior faculty, graduate TA’s, learning lab assistants (undergraduate upper-division students), and guest lab assistants (peers in the course who attend four hours of intensive instruction on a Wednesday night for a lab that’s going to be taught on Thursday). Guest lab assistants teach as peers, as mentors to their team, on the assignment associated with that lab. The result is that every four students get a mentor or an assistant for the lab. It was fascinating thing to watch the pilot course. Any new course development process is messy and sometimes stuff doesn’t work. Guest lab assistants had to fix the problems that found on Wednesday night they going to teach the following morning; they were now members of the team who were figuring out how to teach it. That’s a huge and incredibly powerful shift from those students’ perspective, and it opened up opportunities to scale in the large-course delivery context a much more intimate, small-group interaction that is otherwise not possible." Best. Jim
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Jim, that story from Phil Long captures the belief system of our great universities--including the beliefs and practices of what might be the world's greatest "institute of technology." The ideal continues to be Cardinal Newman's ideal: oral instruction. The lecture, the discussion, the tutorial. The lecturer, the discussion leader, the mentor, the tutor. Not technology bringing students scattered in time and space together with the teachers and the resources and the knowledge they need. . .but face-to-face and peer-to-peer mentoring. Does it make sense to hold that the MIT faculty resists the new technologies? I don't think so. They appreciate technology. Their core belief, however, is that the greatest instructional technology is the human voice. Unmediated. And that is the core belief of most faculty, I think.
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I'm afraid we've reached the point where we have to inform each other what blended learning we've been talking about. I still wish to talk about blended learning which Glenn Russell defines as follows: "Blended approaches that combine face-to-face and online learning" ( http://www.innovateonline.info/index.php?view=article&id=13&action=article ). More on approaches defined in this way we can read at http://net.educause.edu/ir/library/pdf/ERB0407.pdf . However, although the former article is more important for Steve and me because we both commented on it (http://www.innovateonline.info/index.php?view=article&id=13&action=discuss ), let me recommend just the latter to all of you. I'm sure that after a detailed analysis of the article Blended learning also you will "believe that combining face-to-face and fully online components optimizes both environments in ways impossible in other formats". Steve, when I've read your question "Does it make sense to hold that the MIT faculty resists the new technologies?" I couldn't overcome the temptation to add that in my case not only the Poznan University of Technology faculty but also the PUT students love the unmediated human voice too much: hence blended learning with a predominance of face-to-face learning and a tiny dose of online learning rules here too. Nonetheless, I still fight quixotically to gain the better proportion of these kinds of learning.
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Thanks, Tadeusz, for pointing us to that article on "blended learning": most interesting. Perhaps we need a separate "agora" on blended learning. Here Jim Morrison is asking us to consider "faculty resistance" to rebuilding their instruction around the new communication technologies. Actually he is suggesting that the rebuilding consider two motives for redesigning pedagogy: the new technologies and the emergence, or re-emergence of ideas about instruction that maintain that traditional methods, e.g. the lecture, are "inauthentic" and passive, while "constructivist" styles of instruction, built around "activity" are "authentic." I put scare quotes around key terms to suggest away of looking at the problem other than through the lens of "faculty resistance." You have at the great universities "lecture halls" built to accomodate great crowds of students. Throngs of students are assigned to meet in those halls once a week, or three times a week, on the assumption that being in the presence of a great mind, experiencing that mind at work, is the central learning experience of the university. Or: you build a collection of 600-square feet classrooms, all equipped with 30 tablet arm chairs arranged in rows, a lectern and a blackboard at the front of the room. What goes on in the college and university--and the resistance to change--is built into those physical environments. Or so I am suggesting. One reflection of that is in the article you have recommended. As you "blend" learning, add the use of the new technologies, the recommendation is that you reduce "seat time." It may be that the oft-repeated formula of "the best of both worlds" is a way of papering over a profound struggle between two incompatible forms of instruction.
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Steve, you suggest that supporters of blended learning are under the illusion because face-to-face learning is incompatible with online learning. After thirty-eight years of academic experience, I perceive in a different place the incompatibility described by you. There is a profound struggle between two incompatible forms of instruction: passive teaching and active learning. Both of them were possible already in pre-Internet era. I've always been among enthusiastic but not numerous supporters of the latter. Internet era furnishes supporters of active learning with IT tools which are incomparable better than all tools to date. Unfortunately, IT tools enable also supporters of passive teaching to move this passive teaching from the real face-to-face phase of the development of the educational environment to the online phase, including the misuse of results of HyperReality researches [see, for example, my comment written three years ago (http://www.eurodl.org/pages/forum/index.php )]. So, to recapitulate, talking about blended learning I don't mean the one which combines passive teaching realized both in the real face-to-face phase and in the online phase but I mean the one which combines active learning realized both in the real face-to-face phase and in the online phase.
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Tadeusz Lemańczyk said:
Steve, you suggest that supporters of blended learning are under the illusion because face-to-face learning is incompatible with online learning. After thirty-eight years of academic experience, I perceive in a different place the incompatibility described by you. There is a profound struggle between two incompatible forms of instruction: passive teaching and active learning. Both of them were possible already in pre-Internet era. I've always been among enthusiastic but not numerous supporters of the latter. Internet era furnishes supporters of active learning with IT tools which are incomparable better than all tools to date. Unfortunately, IT tools enable also supporters of passive teaching to move this passive teaching from the real face-to-face phase of the development of the educational environment to the online phase, including the misuse of results of HyperReality researches [see, for example, my comment written three years ago (http://www.eurodl.org/pages/forum/index.php )]. So, to recapitulate, talking about blended learning I don't mean the one which combines passive teaching realized both in the real face-to-face phase and in the online phase but I mean the one which combines active learning realized both in the real face-to-face phase and in the online phase.
I taught only blended learning classes for the last five or six years of my faculty career. I used in-class F2F time to consult with student teams on their projects (two thirds of the time this was in a computer room; one third in a classroom that had Internet access). When we met in class, it was to hear students present their projects (an analysis of an issue facing public education) as a rehearsal before they made their "real" presentation to the US Department of Education. To complete their projects, however, they had to use FTP to revise their paper and presentation on the server and use FrontPage to set up their individual web pages. Blended learning can use active learning strategies in both in-class and in online settings. Best. Jim


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	Steve Eskow 

Jim, the issue that shapes this discussion is "faculty resistance." Not why you and Tadeusz and other "visionaries" and "early adopters" embrace the new technologies and "authentic learning" but why MIT and Harvard still build instruction around the lecture, the classroom, and the book. MIT is universally applauded for initiating the Open Courseware movement. When you look at the materials, however, what you see are traditionally courses featuring the traditional lecture and the traditional classroom exercises and the traditional homework and the traditional exam. The storied lectures available on YouTube[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] are brilliant--but they are lectures to a packed lecture hall, and from time to time the camera breaks away from the lecturer to show rows of seated students busily taking notes. If lecturing and notetaking are really "passive learning," then that news hasn't yet reached our great centers of learning. "We shape our buildings, and then our buildings shape us," said Churchill in 1943. In the case of university reform, resistance to change is literally built into the woodwork. Cheers, Jim. Steve
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Steve Eskow said:
Jim, the issue that shapes this discussion is "faculty resistance." Not why you and Tadeusz and other "visionaries" and "early adopters" embrace the new technologies and "authentic learning" but why MIT and Harvard still build instruction around the lecture, the classroom, and the book.

MIT is universally applauded for initiating the Open Courseware movement. When you look at the materials, however, what you see are traditionally courses featuring the traditional lecture and the traditional classroom exercises and the traditional homework and the traditional exam. The storied lectures available on YouTube are brilliant--but they are lectures to a packed lecture hall, and from time to time the camera breaks away from the lecturer to show rows of seated students busily taking notes. If lecturing and notetaking are really "passive learning," then that news hasn't yet reached our great centers of learning.

"We shape our buildings, and then our buildings shape us," said Churchill in 1943. In the case of university reform, resistance to change is literally built into the woodwork.

Cheers, Jim.

Steve
Steve, your argument is compelling and makes perfect sense to me. I was responding to your comment that there was an inherent contradiction in blended learning, arguing that there didn't have to be a contradiction. The Phil Long interview that I alluded to before is ready for posting. I will ask you to be one of the reviewers. [image: http://grou.ps/images/smiley/new_set/emoticon-0100-smile.png]Best. Jim
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Tadeusz, why do I have to come to Poland to learn from you? The great gift of the computer and the Internet to education is that I don't have to go to Poland and you don't have to come to the US for us to learn from each other. "Blended learning" is at best a compromise between two two different instructional technologies and theories. Does your university have lecture halls? Are they used in "blended learning"?
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Steve, there is a huge difference between us (86 Innovate-Ideagora members so far) learning here from each other and students learning from us during our e-courses. Regrettably, most of students are those described by Valerie Milliron and Kent Sandoe ( http://www.innovateonline.info/index.php?view=article&id=499&action=article ). We mustn't meet face-to-face with each other but most of our students must meet face-to-face with us at least at the end of our e-courses. Sad but true… Does my university have lecture halls? Yes, it has. Here is the biggest one (http://www2.fct.put.poznan.pl/ing78_3390.jpg ). :-) Are they used in "blended learning"? Officially, they aren't ( http://www.put.poznan.pl/en/thefaculty/tfC ). :-(


· 
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Thanks, Tadeusz, for guiding me to Poznan U web site, which shows one of the biggest lecture halls I've ever seen as its featured picture on the first page: apparently the web designer thinks the lecture hall appeals to prospective students. (You might also want to tell whoever is responsible about the list on that page which says there are four main ways teaching content is delivered at Poznan--and then goes on to describe five ways--and none of them seem to involve technology.) So the computer's ability to link widely separated students together has led to new forms of cheating on exams, making cheating almost universal, according to the article you cited . Now I know the reason for bringing the students together in blended learning: to minimize cheating on exams! There must be a better way, Tadeusz. Aren't there forms of assessment--the portolio, the essay--that don't allow cheating to happen, or make it difficult to do?
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Are there really among us persons who believe that essays not allow cheating to happen? Let's don't deceive ourselves! Lastly, there are even master theses but taking account of such URLs ashttp://www.mba.in/new_page/studierende/infos_hilfe_masterarbeiten.php andhttp://www.thedissertationcoach.com/dissertation_coaching.html (not mentioning such less euphemistic Polish URLs as http://www.e-pisanieprac.pl/ and http://www.e-dyplom.pl/ ), a thesis defense ( http://www.phys.unsw.edu.au/~jw/viva.html ) is the art of survival especially of examiners. Perceptive assessment of any student's written work paying special attention to student's own contribution is one of the biggest challenges which academics are facing today in the real face-to-face meetings with students. Difficulty of it multiplies immeasurably in Internet contacts with them. Such extreme difficulty is surely one of causes of of faculty resistance to using IT tools in active learning instructional strategies.
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Tadeusz, Perhaps what we're discussing illustrates the clash of the old and the new technologies: the old technologies of "assessment" and "examining" apparently don't play well with the power of the new technologies to despatialize education. In the early days of online learning our Electronic University Network required that a reliable person be found in each student's community: a clergyperson, a school official, and the like. That person agreed to act as overseer to insure that no cheating went on. The exams were sent to that person a day before it was to be administered. I believe some such system, or new variations of it, is still used by some distance learning institutions today. Perhaps the matter will need radical surgery: the elimination of the testing-grading system?
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Steve, your mention on a clergyperson who oversees the online students has reminded me of the similarly ethical solutions, i.e. of the lack of the real solutions to the problem discussed by us. Here they are. "What about authenticity in online learning environments? How are we to check that the student submitting the assignments is who s/he say s/he is" [...] "I don't think that we should worry about authenticity. People who have enough drive to study at a distance and online are already commiting themselves to hard work." ONLINE LEARNING AND SECURITY. By Steven Furnell and Titis Karweni. (In) Toward the Virtual University: International Online Perspectives. By Nicolae Nistor, Mihai Jalobeanu, Steve Wheeler, Susan English (ors), p. 133 Contrary to popular belief, distance learning does not have a higher percentage of plagiarized essays. While the anonymity and distance makes it easier to have a culture of cheating, the statistics show otherwise. Educators speculate that the reason why students in distance learning programs write their own essay is because students who are using distance learning programs are more mature, responsible, and hard working (since most of them are adults working full time) than the wider pool of college students. Argumentative and Persuasive Essays. By Dale Lawrence (http://www.termpaperscorner.com/articles/argumentative_persuasive_e... )
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Tadeusz, there are some institutions in the US, and presumably elsewhere, who have dropped the business of "assessment" as a matter involving traditional examinations and other ways of judging students that requires police methods to insure honesty. May be the ability students to communicate with each other via computer and mobile phone will force us to rethink this matter of assessment.
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James wrote: One of the primary barriers to doing this was a traditional faculty and organizational culture that relies on the lecture method as the primary instructional strategy. The organizational culture cannot be ignored as an impediment to using technology at all, much less in creative ways. I am happy to see that this issue is being examined, because in the academic sphere this organizational culture is multi-layered and each layer has its own issues. Just this week someone told me that his dean frowns upon faculty using online discussions in place of face-to-face meetings. This dean sees this substitution as unprofessional. I teach face-to-face but I always include at least one online discussion 1) to give my students a chance to engage in this modality, 2) to teach them an effective use of technology, 3) to engage different learning styles, 4) to deliver instruction while I am at a conference or otherwise engaged in other professional activities, so that they do not miss instructional time, and 5) other reasons I cannot think of at the moment. How much more professional can you get than that? On the other hand, at the next level, online education is valued. This faculty member happened to be one of the first participants in a semester-long online workshop that was sponsored by the Vice Chancellor of Academic Affairs. These contradictions must be examined and resolved in order for technology to be used effectively in the classroom, whether we are talking K-12 or university level. Thanks for bringing up an interesting issue.
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Czesc Tadeusz! (I guess that if my greeting were grammatically correct, I would write something like Czesc Tadeusiu! Polish grammar...). I will be teaching in Wroclaw in the Spring (in English [image: http://grou.ps/images/smiley/new_set/emoticon-0105-wink.png] and will be interested in learning more about how Polish university students interact in the classroom and in the online environment. I would like to try using some online discussions at least with them. What has been your experience? Where does resistance come from? The administration? The other faculty? The students? What are effective ways to approach these issues at the various levels? Lynn Tadeusz Lemańczyk said:
Steve, there is a huge difference between us (86 Innovate-Ideagora members so far) learning here from each other and students learning from us during our e-courses. Regrettably, most of students are those described by Valerie Milliron and Kent Sandoe ( http://www.innovateonline.info/index.php?view=article&id=499&am... ). We mustn't meet face-to-face with each other but most of our students must meet face-to-face with us at least at the end of our e-courses. Sad but true…

Does my university have lecture halls? Yes, it has. Here is the biggest one (http://www2.fct.put.poznan.pl/ing78_3390.jpg ). :-) Are they used in "blended learning"? Officially, they aren't ( http://www.put.poznan.pl/en/thefaculty/tfC ). :-(
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Some thoughts occasioned by Lynn Zimerman's comments. "Organizational culture" locates the resistance to online instruction in the framework of the institutional apparatus that has grown up to contain and guide instruction, while "faculty resistance" locates the problem in the innards of faculty who have internalized that culture. I mention again Winston Churchill's dictum,"We shape our buildings and then our buildings shape us." The university as we know it is a collection of buildings, and the organizing assumption is that education is what goes on in those buildings. More than that: that education depends on the affordances created by those buildings: that the buildings are the necessary instructional technology. If the students can see and hear their profs on YouTube[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png], we don't need those lecture halls. And if they can have their discussions and take their quizzes and exams online, we don't need those classrooms. If the digital library can have a richer collection of readings and media that the physical library, we don't need that library building. And we are left with a collection of buildings emptied of their functions and their tenants. And then what do we do with those buildings?
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Steve Eskow said:
Some thoughts occasioned by Lynn Zimerman's comments.
"Organizational culture" locates the resistance to online instruction in the framework of the institutional apparatus that has grown up to contain and guide instruction, while "faculty resistance" locates the problem in the innards of faculty who have internalized that culture. I mention again Winston Churchill's dictum,"We shape our buildings and then our buildings shape us." The university as we know it is a collection of buildings, and the organizing assumption is that education is what goes on in those buildings. More than that: that education depends on the affordances created by those buildings: that the buildings are the necessary instructional technology. If the students can see and hear their profs on YouTube, we don't need those lecture halls. And if they can have their discussions and take their quizzes and exams online, we don't need those classrooms. If the digital library can have a richer collection of readings and media that the physical library, we don't need that library building. And we are left with a collection of buildings emptied of their functions and their tenants. And then what do we do with those buildings?
Steve, I think that there is great value in having a physical campus where people can meet F2F, particularly for the 17-21 year-olds who live on or near campus. Socialization into the culture of the society, including the academic culture, is best accomplished in F2F interaction where communication is deep and extensive (i.e., like the interaction that young children have with their parents, siblings, and peers whereby they internalize societal norms). Certainly using technology-enabled active learning strategies can be applied in such settings as well. BTW, I recall some years ago reading the biography of an educational leader (and I forget who now) who described himself as coming from a small town in the mid-West to a Harvard house and suddenly encountering a world of ideas that he had never known. In retrospect, the education that he received in his residence was as important to him as that he received in the classroom. Best. Jim
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Jim, has anyone done a book on "The Future of the Campus"? If not, perhaps Innovate, or this "ideagora" could take it on. I think the "campus" is the elephant in the room: the huge and hungry animal that needs endless feeding, draining resources that could go to teachers and researchers and students and the new technologies. Nevertheless,most folks agree with you that face-to-face communication via the ancient technology of the human voice is still the richest form of instruction, and thus worth all the expense for brick and mortar and lawns and hotels and restaurants. Piaget and others have proposed that growth involves a process of "decentering": beginning with the child needing body contact with the mother and moving steadily apart from that primal togetherness to independence. Perhaps by 17 years of age the student might better be getting some nonclassroom experience:in the workplace or abroad in a new culture, using those settings as his or her classroom and communicating with fellow students and faculty via ICT. And of course that's already the reality for most students: part time study plus work.However, the work the student does is not yet part of the curriculum. As those of us who've worked there know there is a dark side to the residential campus, an aspect of that world that seems to work against maturation and learning. My own hunch is that "open education" will put increasing pressure on the traditional campus.
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Steve, I'm joining this SN late and this discussion about an hour or two ago. To catch up, I read the entire thread, from the OP to this message that I'm responding to. From the beginning, your voice seems clearest in terms of vision, and through the discussion, it grows, emerging as a vivid impression of what's wrong with the way colleges are trying to use IT. In a very real sense, when this discussion is read in linear sequence at one sitting, you emerge as an alien being from a planet that's very different from the one they (the others) inhabit. You're seeing our colleges from a vantage point that's somewhere in outer space while they are seeing it, as you say, from within their offices, lecture halls, and campus walls. These perspectives are, to say the least, very different. While you can see the entire globe as a single educational system, they seem to see education as a single classroom process. What this difference means in terms of an overall vision for change is critical. First and foremost, it means a vast gap in how you and they view IT. You see IT as the medium that allows us to turn the world and everything and everyone that's in it into a single classroom, while they see it as a means to eke bits and pieces of the world into their classrooms. You're right - this is a compromise, a hybrid, that begs the question: Why limit the world to a classroom when the world is the classroom? When they somehow overcome the gravity of their perceptions and rise to where you are, I think they will begin to see what you mean. But that's stepping outside the box, and that's easier said than done. I'm using the term "they" to refer to the other participants in this discussion. I do so only to highlight the dramatic difference that emerges, at least for me, between your perspective and that of the others. Re the issue that you raise, this discussion hasn't gotten to square one. I'd like to see where the talk would go if we all joined you, hovering out there in space, looking back at the little planet that we call earth that has finally achieved the technology that allows everyone to communicate with everyone else in real time regardless of location. From this perspective, what you're saying, consistently throughout this discussion, begins to make sense. -Jim
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Hi, Lynn, I'm very happy that we can discuss now not only on the pages of Innovate. Journal of Online Education ( http://www.innovateonline.info/index.php?view=article&id=338&action=discuss ). Before I'll try to contribute to that point "5) other reasons" present in your reply to James let me drop a line on Polish grammar with which you've begun a reply to me. There are nominative and vocative, there is Tadeusz in the nominative case and there is Tadeuszu in the vocative case. Today, we observe in Poland a tendency to disappearance of the vocative case. And sometimes the word in the vocative case even replaces the word in the nominative case (for example, Jasiu replacesJaś). What has been my experience regarding Polish university students interaction in the classroom and in the online environment? Poznan University of Technology students are extremely various. There are those who win precious awards (http://www.cs.put.poznan.pl/achieve/Achv_E.html#stu ) and there are those who remind me of Ecclesiasticus 22:7-22:18 (http://www.biblicalproportions.com/modules/ol_bible/King_James_Bible/Ecclesiasticus/22/). Fortunately, not from the latter students comes the biggest push of resistance to using IT tools in active learning instructional strategies and, fortunately, the biggest push (which is the lack of money) I've overcome using many open Internet initiatives. Using them I've developed the kind of blended learning during which my students learn online from many experts and peers. In return, my students and I offer everybody our knowledge and skills. Regrettably, it is only the Polish offer so far. However, I hope that soon the European Career College students (http://www.kde.edu.pl/page.php/2/0/show/1 ) enrolled in my courses [Europe's Information Society ( http://www.geocities.com/eklezjastka/ester2.html ), Multilingual Europe ( http://geocities.com/eklezjastka/ester3.html ), The language services in the European Union, Information technology for translation] will offer their knowledge and skills in English. At that time, your Wroclaw students and my students would meet in Internet too. I'm really looking forward to those meetings.
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Jim, it's good to hear from you again. I hope you continue to clarify and underline and open up a space for new ideas. You've put the new possibilities more clearly and forcefully than I've been able to: please continue to do so. I'm sometimes heard as another hardware enthusiast who doesn't appreciate the power of the Word and Presence. When Jim M. mentioned the impact of the classroom on someone, I thought of two Henry's at Harvard: Thoreau and Adams. Thoreau wrote this in Walden about the Harvard of his time: "To my astonishment I was informed on leaving college that I had studied navigation!—why, if I had taken one turn down the harbor I should have known more about it.” And Adams in his EDUCATION OF HENRY ADAMS wrote about his post-Harvard and post-Berlin experiences in the "real" world as "education reversed": the real world encounters providing the substance of learning that the isolation of the classroom could not. Harold Taylor called one of his books THE WORLD AS TEACHER. In 1975 Taylor wrote a short Foreword for a book on experiential learning. Here are his first few sentences: "If you want to ride a horse, dance a jig, climb a mountain, build a boat, write a novel, study history, think intelligently, become educated, a certain amount of instruction in a class in the subject will be useful--perhaps for two or three sessions. After that you will need to get a horse, start dancing, climbing, building, writing, thinking, and educating on your own. Otherwise you will not have learned what you need to know, that is, how in fact to do the thing you have set out to learn to do. To learn to do something it is necessary to practice it." A higher education built around experience, practice. Students scattered throughout the world experiencing, practicing--and in easy contact with faculty and other students and books and ideas and the disciplines via the communication technologies. The world as teacher. Thanks, Jim. I hope you can stay with us, and we can figure out how to move an experience-centered higher education into reality. Best, Steve


· 
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Although Steve hasn't referred directly to it in his reply to you, I'd like to thank you, Jim, just for this expression "the entire globe as a single educational system". I've been driven by this idea since the beginning of my Internet activity [1289 Our loves (I) 10/21/1999 11:51 am EDT TadFromPoland (http://www.geocities.com/tadfrompoland/floor4a.html ), available now athttp://www.lemant.user.icpnet.pl/tad/bbs1289.htm ]. However, what educational system have we been talking about here since July 21, 2008? Is it informal learning present in each Internaut's activity? No, we've been talking about "faculty resistance to using IT tools in active learning instructional strategies", i.e. also about FACULTYresistance to using Internet. People learn mostly in order to obtain a degree which allows them to do a particular job and a degree is given by a university or college to a student who has completed a course of study successfully. Courses of study are formally accred by accring agencies. Sad to say, formal learning even using Internet is still realized in dozens of national educational systems, in thousands of colleges, i.e. in environment where nostrification ["acceptance of foreign university degrees as equal with native" (http://www.tiscali.co.uk/reference/dictionaries/difficultwords/data/d0008966.html )] is obligatory. In spite of many efforts, we still cannot treat the European Union as a single educational system of formal learning, let alone entire globe. By the way, what groups of people and for what reasons don't wish to achieve the entire globe as a single educational system of formal learning with the help of "the technology that allows everyone to communicate with everyone else in real time regardless of location"?
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Tadeusz, I hope Jim S. replies to your message: he sees our differences clearly, and can help us bring them out. For now I'll say this: the "faculty" is part of a "system." That "system" is an analog, a mirror, of the "industrial system." Like the old Ford plant the university is housed in a "plant." Just as the auto was assembled by workers adding their piece of the work as the moving belt brought the work to them, so students move from worker to worker--"faculty"--in uniform slices of time. And so on. The mass university, like the mass media, centralized and expensive, can do splendid work. The plant--the "campus"--is not just a container for an education that would be the same without such housing: it is "constitutive." That is, the rooms in the "plant" determine what can go on within them. You can talk about football in a 600-square feet classroom, but you can't play football there: for that you need a space 100 yards long. Over the years there have been dreams and talk of a "university without walls": a university that would allow the "real" world to be the classroom, not the 600 square foot classroom. And there are indeed "experiential" programs: work-study programs that "sandwich" periods of work with periods of classroom study. But such schemes are clumsy, and don't really bring together experience and study. What Jim S. is talking about is not a federation of the walled universities of the world, but a new kind of university without walls, one that would allow the student to work and study anywhere in the world where there is useful experience to be had and connectivity that would allow faculty and students to study and communicate together. A new kind of "blended" learning. Not blending walled-in instruction with IT learning, but a blending of experience and electronics. What I've called elsewhere "the ee-university."
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James Morrison said:
Steve Eskow said:
Some thoughts occasioned by Lynn Zimerman's comments.
"Organizational culture" locates the resistance to online instruction in the framework of the institutional apparatus that has grown up to contain and guide instruction, while "faculty resistance" locates the problem in the innards of faculty who have internalized that culture.
I mention again Winston Churchill's dictum,"We shape our buildings and then our buildings shape us."

The university as we know it is a collection of buildings, and the organizing assumption is that education is what goes on in those buildings. More than that: that education depends on the affordances created by those buildings: that the buildings are the necessary instructional technology.

If the students can see and hear their profs on YouTube, we don't need those lecture halls.

And if they can have their discussions and take their quizzes and exams online, we don't need those classrooms.

If the digital library can have a richer collection of readings and media that the physical library, we don't need that library building.

And we are left with a collection of buildings emptied of their functions and their tenants.

And then what do we do with those buildings?

Steve, I think that there is great value in having a physical campus where people can meet F2F, particularly for the 17-21 year-olds who live on or near campus. Socialization into the culture of the society, including the academic culture, is best accomplished in F2F interaction where communication is deep and extensive (i.e., like the interaction that young children have with their parents, siblings, and peers whereby they internalize societal norms). Certainly using technology-enabled active learning strategies can be applied in such settings as well.

BTW, I recall some years ago reading the biography of an educational leader (and I forget who now) who described himself as coming from a small town in the mid-West to a Harvard house and suddenly encountering a world of ideas that he had never known. In retrospect, the education that he received in his residence was as important to him as that he received in the classroom.

Best.

Jim
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James Morrison said:
Steve Eskow said:
Some thoughts occasioned by Lynn Zimerman's comments.
" I mention again Winston Churchill's dictum,"We shape our buildings and then our buildings shape us." The university as we know it is a collection of buildings, and the organizing assumption is that education is what goes on in those buildings. More than that: that education depends on the affordances created by those buildings: that the buildings are the necessary instructional technology. When talking about the changes that technology is making and will make in the educational process, especially at colleges and universities, we are hearing the natural resistances of even leading technology educators to effect the change. Obviously, we are in the process of changing from a centuries long form of learning to newer form(s) that are being made possible by technology. The technology itself is ready and waiting, the delay is caused by Resistance to Change. If we can see this resistance prominently displayed by technology education leaders, we can expect a mountain of resistance in the overall educator population. Obviously, the brick and mortar era is waning. Transportation costs alone dictate that education is going to become an online phenomena, sooner rather than later. Textbooks are a good place to look first. Tremendously high cost and a lack of flexibility by the publishing houses is quickly making the textbook obsolete. After all, any professor willing to spend some time with Google, can find more up-to-date and fuller reference material for almost any college or university course you can name. The real reason for the textbook is the assignment resources provided by the textbook publisher. Those resources can be provided in other ways for much less. My university has been looking at a new online resource called Bemote. One of the uses of this resource is as a dispersed discussion tool. With this tool, and web cams for everyone, a professor can connect up to 6 students or student rooms to him/herself in real time. Obviously, that functionality is going to quickly expand so that any instructor can instruct a traditional classroom size student body, from his/her office, soon. And so it goes……………………..
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Steve, I recall Innovate discussions quite a while ago in which you used and described the term "ee-university" (or something similar), and I didn't appreciate the full extent of your ideas until now. The analogy (in your most recent post in this thread) to a factory and a football field further clarifies the notion of the traditional classroom as but one of an infinite number of possible settings for learning -- settings that are only now becoming viable and "visible" as a direct result of the latest internet technology. To discuss one (latest info tech) without the other (the extended learning field) is tantamount to discussing the history of autos and ignoring their profound impact in shaping our world and our lives. Tadeusz, thank you for trying to keep this discussion on topic. As Steve points out, the recent posts are still OT, focusing not so much on the resistance to change but to the environment in which that change is being pursued. As he points out, importing the new media into the old (the traditional classroom) leaves us at the "talking head" stage in tech development. Before we address the question of faculty resistance to change, it may be worth our while to clarify the environment for the change that we're advocating. Perhaps, as Steve suggests, the old-in-new approach is a transitional one, a step toward a vision of colleges and universities as a vastly expanded, seamless electronic learning environment. Patrick, I really like the clarifying ideas that you've introduced in your attachment. All of them! But today's the first day of instruction for our fall semester so I'll have to wait until this evening or tomorrow morning to bite into them.
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Jim, I'd like to thank you for the commendation. As a matter of fact I've tried to keep this discussion on a bit narrower topic, i.e. "faculty resistance to using online learning in active learning instructional strategies." Hence I think that it would be worth taking account of Roger Goodson's contribution (http://cndbusinessprogram.com/facultyresistanceelearning.htm ) to the topic such narrowed by me. He and George Klemic moderated seven synchronous discussions last year ( http://ti2data.sri.com/transcripts/profdev/2007/ ) and four synchronous discussions this year ( http://ti2data.sri.com/transcripts/profdev/2008/ ). Those eleven discussions in the case of Roger Goodson were preceded by another one in which we could admire Roger's sense of humor ["By the way, if you haven't already, read the 'working paper' link regarding 'Faculty Resistance to E-learning' which is a featured item . . .but please do not read it now, wait until after the session" (http://ti2data.sri.com/transcripts/festival06/FROL.pdf )]. Reading the transcript of the discussion which they had two years ago, I've been also amused by EmilieD's question "If a teacher has a multimedia projector permanently in the room with computer connected, how can it not be used?" Every room in this Center (http://www.pfsl.poznan.pl/oa/about_poznan.html ) mentioned by me already nine days ago (at 2:56pm) is furnished like this one (http://www.ee.put.poznan.pl/Forum%20budownictwa/PICT0705.JPG ) but I know many PUT academics who use in these rooms only a piece of chalk and a chalkboard. It reminds of AmyCR's observation ["My school has 4/5 smartboards no one uses and a 20 digital cameras that no one uses. I do not understand" (http://ti2data.sri.com/transcripts/profdev/2008/20080228frol.pdf )].
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What else deserves our attention? Surely ideas connected with the words "anti-learning" and "global problem based learning" ( http://ti2data.sri.com/transcripts/profdev/2007/20070726frol.pdf ). And without doubt the URL with the help of which JanetJG ( http://ti2data.sri.com/transcripts/profdev/2007/20071025frol.pdf ) leads us toGlobal Summit 2006 papers where on the pages of one of them we (especially Steve) can enjoy a picture of an interestingly big lecture hall described by the sentence "Not many of you may agree with me..." (http://www.educationau.edu.au/jahia/webdav/site/myjahiasite/shared/globalsummit/gs2006_present_sachs.pdf). Sad to say, no one follows there Roger's encouragement "The other problem, however, is that even many of the younger faculty think that working online means uploading notes, giving quizzes online, etc. Same things they did in f2f classrooms. They don't get that the strength of working online with students is the interactivity" (http://ti2data.sri.com/transcripts/profdev/2008/20080228frol.pdf ). Would I persuade YOU to follow it if I recommended Siemens' article ( http://it.coe.uga.edu/itforum/Paper105/Siemens.pdf ) just like they did during the discussion on March 27, 2008 ( http://ti2data.sri.com/transcripts/profdev/2008/20080327frol.pdf )? So, to sum up, can we better understand Faculty Resistance to Online Learning after a detailed analysis of those twelve discussions in spite of the thread "Students Resistance to Online Learning" appearing occasionally in those discussions? By the way, would you be ready to share my opinion that synchronous discussions are much less effective than asynchronous ones, including this one which we have thanks to IT tools offered us by Ning (http://www.ning.com/ )? If online learning had been based only on chats, I would have been one of the fiercest resisters to it.


· 
· 
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	Steve Eskow 

Tadeusz, are you open to the possibility that the E. Rogers approach to "innovation", which allows you and Jim M. and me to think of ourselves as "visionaries" and "early adopters" while "they," those reluctant faculty ,"resist change". . .somehow has the problem wrong? Consider: I and Jim S. propose to you that the campus and its classrooms are an ancient technology that create the conditions of instruction we need to change, and that we should abandon those buildings and send the students out into the real world to learn from experience, while we teachers communicate with them via the computer and the Net. That is: that your version of "blended learning" should be abandoned: it doesn't really work very well, and limits the teaching power of the computer and the network. If you don't agree with me--and I assume you don't--am I right in labeling your resistance "resistance to change," and attributing it to fear of the unknown, reluctance to abandon familiar surroundings and practices, etc? And you do resist that idea,do you not? One possibility is that you are another faculty member who has a vested interest in the old pedagogies, and are resisting change. Another possibility is that you think the change I am proposing is a very bad idea. Which is it, Tadeusz?


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	Tadeusz Lemańczyk 

Thanks, Nils. The remark about "17 year-old George Hotz hacking the iPhone" (http://www.nilspeterson.com/2008/07/24/advice-to-a-web-20-learner/ ) should incite all of us to return in this discussion to comments sent here on August 21. [image: http://grou.ps/images/smiley/new_set/emoticon-0100-smile.png]


· 
· 
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	Tadeusz Lemańczyk 

Steve, I think there is only one solution to the problem described in your questions to me--I ought to join your faculty interacting online with Ghana Telecom University College students ( http://www.gtuc.edu.gh/ ). [image: http://grou.ps/images/smiley/new_set/emoticon-0100-smile.png] Speaking in concrete terms, in connection with the new course Safety Engineering (http://www.me.put.poznan.pl/studies.php#3 ) I'm preparing now subjects on information protection. What about discussing with them problems signaled, for example, in Employees' Guide to Security Responsibilities (http://www.rjhresearch.com/SecurityGuide/Home.htm )?



	Don Philip 

This post is a duplicate of a posting I made on LinkedIn[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] for a similar question (so you may have seen it): Wertheimer and Zinga, in a 1997 study of bringing technological change into a public school system in the U.S. found that there were three primary factors (idea, support, and money) and three secondary factors (accountability, praise and power) that were critical in getting teachers to successfully adopt a new technology. Presumably the same factors could be used with lecturers in higher education. (Money if this case didn't have to be an increase in pay, but rather could be a larger budget for classroom projects, etc.) Of the three primary factors, 'idea' refers to some valid reason for using the technology in the first place. Introducing technology just for the sake of introducing technology is a bad idea. Therefore, you would have to provide proof that learning is enhanced by using technology. For this, you might want to look at Carl Weiman's work (which is specific to post-secondary education) or Carl Bereiter's book Education and Mind in the Knowledge Age (references below). Support is required so that innovators are not harassed by superiors for not doing things in the traditional way. References: Bereiter, C., Education and mind in the knowledge age. 2002, Mahwah, NJ: Lawrence Erlbaum Associates. xiii, 526 p. Wertheimer, R. and M. Zinga. Attending to the noise: Applying chaos theory to school reform. American Educational Research Association 1997 [cited 2001 Feb. 5]; Available from:http://info.pps.pgh.pa.us/publications/articles/chaos/chaosfin.htm. Wieman, C., Why Not Try a Scientific Approach to Science Education. Change, 2007(Sept./Oct.): p. 9-15.


· 
· 
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	Steve Eskow 

Thanks for the ideas, Tadeusz. The President of GTUC will be at MIT on September 15 and then will be with me for a few days, and we can talk about a Polish-Ghanaian alliance. My learning about course materials offered by the US Department of Defense from a Polish colleague brings home to me the changes generated by globalization and the Internet.


· 
· 
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	Tadeusz Lemańczyk 

Steve, your remark "brings home to me the changes generated by globalization and the Internet" suggests the best illustration of the above requirement "you would have to provide proof that learning is enhanced by using technology" which Don Philip insists on. Without Internet and students able to work in it with the help of their computers there isn't computer-supported collaborative learning (CSCL), including International Journal of Computer-Supported Collaborative Learning (http://www.springer.com/education/learning+&+instruction/journa... ). Will Ulrike Cress and Joachim Kimmerle [A systemic and cognitive view on collaborative knowledge building with wikis (http://www.springerlink.com/content/g509739lp56gk040/fulltext.pdf )] convince some faculty (who have been freshly mentioned by Nils) that collaborative creation of knowledge at Wikipedia ( http://www.wikipedia.org/ ) doesn't necessarily mean "blind leading the blind"?


· 
· 
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	Lynn Zimmerman 

Nils, I think you have focused an interesting and important point. We can look at teaching on a continuum, and identify a liberal teaching philosophy with a more student-centered, active teaching approach and at the other end of the continuum, a conservative teaching philosophy, teacher-centered, lecture approach with a variety of approaches in between that have elements of the two extremes. When surveyed, many teachers consider that they have a fairly liberal teaching philosophy. However, in practice, their teaching styles tend to be more conservative than their philosophical stance. Therefore, it is possible that not only are teachers actively resisting active learning (and all that entails), but many probably are unconsciously resisting it. You wrote “Some are not going to be willing to accept the possibility of collaborative creation of knowledge (blind leading the blind). The challenge is to address this kind of resistance.” I think that the greater challenge may be to look more closely at what we are really doing as opposed to what we think we are doing in the classroom/educational space. I teach K-12 teachers, therefore, I am always interested in how these issues impact that population. Here are links to a couple of articles that look at the issue of teaching philosophy and technology at the K-12 levels. Belief Drives Action: How Teaching Philosophy Affects Technology Use in the Classroom, Aaron Gritterhttp://www.usm.maine.edu/cepare/Reports/Belief_Drives_Action.pdf Findings from the Teaching, Learning, and Computing Survey: Is Larry Cuban Right? Henry Jay Beckerhttp://epaa.asu.edu/epaa/v8n51/ Lynn Nils Peterson said:
James, I'm trying to unpack your question: "Addressing the problem of faculty resistance to using IT tools in active learning instructional strategies"

What are faculty resisting: active learning or IT Tools to support active learning? It would appear in some of the responses to this dialog that there is disagreement about what "active learning" might be.

As you will see below I really think that is where the resistance lies is in the Active Learning part of your question, I explored your seminar "Using a Futures Approach in Organizational and Instructional Develo..." to see what light it shed. The first exercise "Anticipating the Future" asks the audience to "identify potential events that could affect the future of higher education"

Your post also links to a blog with a summary of the keynote "Changing Contours of Tertiary Education: Role of ICTs" by Abdul Waheed Khan, Assistant Director General for Communication & Information, UNESCO presented at the UNESCO/Microsoft Educational Leadership Forum 08.

Khan mentions a College in India that went from 5,000 students at its founding in 1987 to to 1.2M students in 2000.

This story seems to meet the criteria, that rate and magnitude of change could affect higher education.

So, what might Active Learning have to do with addressing change such as that, or the other changes described by participants in the ELF conference?

There are several exponential growth events taking place simultaneously: world population (and hence population for Higher Education) and world knowledge (the substantive scientific knowledge, to say nothing of the amount of data going into the Internet cloud). This growth does not account for catching up that developing nations are doing, which is another growth factor. Scaling Higher Education at an exponential rate to meet this growth using Higher Education's current paradigms seems impractical.

I'm imagining how you might understand "Active Learning" and "IT Tools" such that you see them as an answer to the problem above, and how that answer might lie outside the paradigm of faculty (leading them to resist).

Not wanting to use too broad a brush, lets say that only some faculty are resisting active learning. We don't need a very exotic technology to see the resistance, consider wiki, or even the "technology" of peer feedback. Some are not going to be willing to accept the possibility of collaborative creation of knowledge (blind leading the blind). The challenge is to address this kind of resistance.

Then there are some faculty who might be trying, or embracing active/ open strategies but are caught within university structures that are resistant. There are even some Open Univeristy/ Open Couseware examples that are breaking out of the university box, but a key challenge is how does one get the credential to "demonstrate the knowledge" as opposed to getting the knowledge itself?

Stephen Downes enters this conversation with a post on "Open Source Assessment:"

"The conversation comes up in the context of open educational resources (OERs). When posed the question in Winnipeg regarding what I thought the ideal open online course would look like, my eventual response was that it would not look like a course at all, just the assessment.
"The reasoning was this: were students given the opportunity to attempt the assessment, without the requirement that they sit through lectures or otherwise proprietary forms of learning, then they would create their own learning resources."
At CTLT we have been trying to think about implementing this open assessment, and it has led us to talking about assessments situated in authentic contexts. We started feeling that we needed to transform the gradebook and are now looking at the problem more broadly in terms of assessing learning in global contexts.


· 
· 
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	Bill 

I must respectfully disagree with the approach to "engage faculty members at the departmental level in thinking about the future and its implications for their institution, their curriculum, their students, and their careers." Rather, I believe that the conversation begins with a more fundamental approach. Wesley Fryer, in his BRILLIANT podcast/blog: http://www.speedofcreativity.org/ , speaks of gateway technologies ("ushering" technologies) in a recent podcast. Not only do I find his ideas sensible and "doable," I also find his tone conversational and "folksy" so I do not feel embarrassed by what I do not know. Teachers, in my opinion, are embarrassed by what they don't know. Trying to get a teacher who can't program a DVR at home (and whose VCR still blinks 12:00) to use a SMARTBoard (poor teaching for the 21st century) is like handing a gun to an insane child and not explaining what bullets are [image: http://grou.ps/images/smiley/new_set/emoticon-0100-smile.png] We have thrown e-rate and other money at technologies that are "gathering dust in the attic." Perhaps we need to begin with these gateway technologies, inviting excellent teachers into a digital world by teaching them to use the "toys" that they want (iPods/digital cameras/digital camcorders, YOUTUBE[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] and the like) so that they develop the proficiency with the device in their personal lives before we ask them to consider the "future and its implications for their institution, their curriculum, their students, and their careers." Perhaps they are more interested in posting pictures of their children/vacation/grandchildren at FLICKR??? Once they see the ease with which such information can be shared--as Marco Torres states-- on the "global stage" with the privacy of a social network of trusted friends (with a user name and password) they will see the value of others. Teach them instead to use DELICIOUS--and to share favorite Colbert Report/Daily Show videos--and then they can (and will) post their lessons online... Could go on forever with such "simple" answers to a complex question. As the whisper in Kevin Costner's ear states, "If you build it, he will come." You just have to build it for the right reasons, don't you? Thanks, Wesley, for interviewing the right person in your recent podcast. Bill


· 
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	Tadeusz Lemańczyk 

Steve Eskow said:
The President of GTUC will be at MIT on September 15
Steve, would you please drop us a line regarding that exemplary case of "facultyfavor on using IT tools in active learning instructional strategies" (http://www.tinyurl.pl?IjWxq8pk )?


· 
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	James Morrison 

Tadeusz Lemańczyk said:
When I've been reading yesterday morning Jim's opinion "A change of instructional paradigms--from passive to active (authentic) learning strategies, such as project-based learning, problem-based learning, or inquiry-based learning--is clearly needed" I've thought: IS CLEARLY NEEDED--by whom? Probably by American faculty furnished with IT tools much more than Polish faculty: hence I should be silent. Luckily for me, already Scott's reply has encouraged me to drop a line.

Passive learning strategies still prevail over active (authentic) learning strategies. Appearance of Internet databases easily reached by students furnished with their wireless equipment doesn't cause transition from learning by heart to learning how to search through Internet for needful pieces of information, "just in time" and "just for me" ( http://steve-wheeler.blogspot.com/2008/06/pole-position.html ). For many years I've enthusiastically shared Jim's opinion "Given that we live in a global village, it is also important that our graduates be able to work effectively with people from other cultures and, given the conditions of modern economic organizations, it is important that they be able to work effectively in groups." However, how many examples (the concrete URLs) of "classes operating in conjunction with classes in another country, and the teams composing of people from at least two classes" could you point? For example, I expect my students studying European problems will join me [TadFromPoland (http://forums.ec.europa.eu/debateeurope/profile.php?mode=viewprofil... ) andNeddy ( http://forums.ec.europa.eu/debateeurope/profile.php?mode=viewprofil... )] at http://forums.ec.europa.eu/debateeurope/index.php?language=english . There are present people from all over the world. However, will there appear not only students studying European problems at The European Career College (http://www.kde.edu.pl/page.php/2/0/show/1/ )? Is it suggested by Steve "resistance to Internet", Internet that is still too open and too little commercial?
Tad, I attended a session at the recent World Future Society[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] meeting in Washington, DC this past July where a teacher from a South American country described how her classes are taught in conjunction with partner classes in the U.S. I gave her my card and asked her to draft a manuscript describing this process. Unfortunately, she did not have a card with her, but she said that she would draft the manuscript. I haven't heard from her. We would really like to publish examples of these kinds of classes. If anyone knows of teachers who link up with counterparts in other countries, please let me know. My email address is jlm@nova.edu. Thanks! Jim


· 
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	Steve Eskow 

Tadeusz, what exactly would you like to know about our visit to MIT? On the matter of "resistance to change." My comments on this matter mean to question locating all of the "resistance to change" in the faculty. The faculty are one element in a total system. The system includes the "curriculum," divided into "disciplines" and "subjects," and, importantly, the buildings which have spaces designed for specific functions: lectures, "classes," seminars, etc. All of these elements are integrated into a unifed system and "resist change": it oversimplifies the problem to locate all of the resistance in the faculty. Let me repeat a question to you. Your university has lecture halls. Would you favor having the faculty put their lectures online, and allowing the students to choose to watch their lectures online rather than attending the live lecture? Steve


· 
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	James Morrison 

Tadeusz Lemańczyk said:
Exactly. I agree wholeheartedly with you, Jim. Nonetheless, who and where should teach them to solve those problems with the help of knowledge provided them by MIT lecturers? Although MIT along with Utah State University's Open Learning Support created such a place, do instructors of these courses (http://ocw.mit.edu/OcwWeb/web/courses/courses/index.htm ) appear there (http://mit.ols.usu.edu/courses )? Are you therefore surprised that so few students join discussions for these courses?

My welcome opinion, I hope. [image: http://grou.ps/images/smiley/new_set/emoticon-0105-wink.png] 

Best.

Tad
Tad, the universities participating in the Open Courseware Consortium (http://www.ocwconsortium.org/ ) offer their courseware to the world, but not their education. That is to say, only people who are students in those institutions and who are registered for the course are able to interact with each other and with the professor. We will publish a remarkable exception to this general rule in the October/November 2008 issue where Stephen Downes describes an intriguing experiment in open education: Connectivism & Connective Knowledge, a massive open online course offered by Downes and George Siemens[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] through the University of Manitoba. Although enrollment for cr is limited to 25 students in Manitoba's Certificate in Adult Continuing Education program, anyone with an Internet connection may audit, and over 2,000 participants have signed up. Best. Jim


· 
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	James Morrison 

Scott McLeod said:
James Morrison said:
MIT and the 165 other universities around the world who have made their courseware freely available to the public

Jim, I'm interested in this list of universities. Can you send me a link (or cite)?
Scott, go to http://tinyurl.com/255wl4 Best. Jim


· 
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	James Morrison 

Steve Eskow said:
Jim, let me try an analogy, and you and others can tell me if and how I'm wrong.

If you've got an assembly line as your basic technology, with the product to be assembled stopping briefly at each station, and you give each worker on the line a computer, changing to a computer and collaborative approach to production will be difficult--not so much because the workers resist the new technology but because the old technology and the new are not friendly: the resistance is built into the old technology, and the notion that you can "blend" them may be illusory.

The old technology in our universities includes: the building: lecture halls and classrooms and labs and libraries. The Carnegie system: one 50 minute hour a week for 15 weeks, etc. The exam system. The cr system.

There is a tendency to locate the "resistance to change" in the workers: in our case, in the faculty.

We need to look at the resistance to change built into the entire instructional system.

MIT and Harvard are not about to let their students not come to those beautiful lecture halls. And what else can you do with a lecture hall but lecture?

An article some time ago in the Chronicle of Higher Education reported on the episode of an imaginative faculty member who put all of his lectures online and found that his students chose not to come to the live lectures--and the decision of the faculty member was, predictably, to mandate attendance at the live lectures.

I don't know what MIT's Physics department is getting ready to do with the computer, but for most of the faculty the lecture hall and the classroom are the scenes of instruction as of yore, and the new technologies, like the old textbooks--still a key piece of instructional technology--are supplements and enhancements. Or: pedagogy at our great universities hasn't changed much--yet.

Has it?
Steve, a large survey in the US conducted several years ago found that 85% (or so) faculty members used the lecture method as their primary teaching strategy. When they use technology (PowerPoint, clickers), they do so to enhance the power of this teaching strategy. The forthcoming Phil Long interview in Innovate, which describes how the MIT physics department is redesigning their large classes from lectures to technology-enhanced active learning strategies serves as an examplar to other institutions. Best. Jim


· 
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	James Morrison 

Steve Eskow said:
Jim, the issue that shapes this discussion is "faculty resistance." Not why you and Tadeusz and other "visionaries" and "early adopters" embrace the new technologies and "authentic learning" but why MIT and Harvard still build instruction around the lecture, the classroom, and the book.

MIT is universally applauded for initiating the Open Courseware movement. When you look at the materials, however, what you see are traditionally courses featuring the traditional lecture and the traditional classroom exercises and the traditional homework and the traditional exam. The storied lectures available on YouTube are brilliant--but they are lectures to a packed lecture hall, and from time to time the camera breaks away from the lecturer to show rows of seated students busily taking notes. If lecturing and notetaking are really "passive learning," then that news hasn't yet reached our great centers of learning.

"We shape our buildings, and then our buildings shape us," said Churchill in 1943. In the case of university reform, resistance to change is literally built into the woodwork.

Cheers, Jim.

Steve
Steve, I appreciate your analysis. At UNC-Chapel Hill, in some of the older buildings, the chairs in relatively small classrooms are bolted to the floor, all in neat rows facing the front of the room, making it a bit difficult to break up in small groups during class. Best. Jim


· 
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	James Morrison 

Steve Eskow said:
Jim, it's good to hear from you again. I hope you continue to clarify and underline and open up a space for new ideas.

You've put the new possibilities more clearly and forcefully than I've been able to: please continue to do so. I'm sometimes heard as another hardware enthusiast who doesn't appreciate the power of the Word and Presence.

When Jim M. mentioned the impact of the classroom on someone, I thought of two Henry's at Harvard: Thoreau and Adams.

Thoreau wrote this in Walden about the Harvard of his time:

"To my astonishment I was informed on leaving college that I had studied navigation!—why, if I had taken one turn down the harbor I should have known more about it.”

And Adams in his EDUCATION OF HENRY ADAMS wrote about his post-Harvard and post-Berlin experiences in the "real" world as "education reversed": the real world encounters providing the substance of learning that the isolation of the classroom could not.

Harold Taylor called one of his books THE WORLD AS TEACHER.

In 1975 Taylor wrote a short Foreword for a book on experiential learning. Here are his first few sentences:

"If you want to ride a horse, dance a jig, climb a mountain, build a boat, write a novel, study history, think intelligently, become educated, a certain amount of instruction in a class in the subject will be useful--perhaps for two or three sessions. After that you will need to get a horse, start dancing, climbing, building, writing, thinking, and educating on your own. Otherwise you will not have learned what you need to know, that is, how in fact to do the thing you have set out to learn to do. To learn to do something it is necessary to practice it."

A higher education built around experience, practice. Students scattered throughout the world experiencing, practicing--and in easy contact with faculty and other students and books and ideas and the disciplines via the communication technologies. The world as teacher.

Thanks, Jim. I hope you can stay with us, and we can figure out how to move an experience-centered higher education into reality.

Best,

Steve
Steve, when I talked about the impact of college on someone, I was referring to a well known scholar who wrote in his later life that the primary impact on him was living in a Harvard house in his undergraduate days. The discussions with people who came from very different backgrounds were a prime factor in his education. The Internet can play the same role today. Best. Jim


· 
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	Steve Eskow 

Jim, when you say the Internet can serve the function now provided by campus residence halls and dormitories do you mean for those institutions now without such living centers, or for those who have them? The Internet can replace the lecture hall and the classroom and the seminar and the faculy office. If you look carefully at what our major centers of learning--including MIT-- are doing with the new communication technologies you see that that they are weaving the new tools in and around the old forms--and that the lecture and the recitation and all the old tools and forms are still firmly in place. The doctrine that still holds sway in the academy is what has been called "the metaphysics of presence": the belief that learning is richer when student and teacher are "present" to each other in the face-to-face mode, and that speech is a richer medium for communication than writing. Those arguing for "blended" or "hybrid" learning maintain that such hybridity gives the student the best of the several worlds. Best, Steve
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Steve Eskow said:
Jim, when you say the Internet can serve the function now provided by campus residence halls and dormitories do you mean for those institutions now without such living centers, or for those who have them?

The Internet can replace the lecture hall and the classroom and the seminar and the faculy office. If you look carefully at what our major centers of learning--including MIT-- are doing with the new communication technologies you see that that they are weaving the new tools in and around the old forms--and that the lecture and the recitation and all the old tools and forms are still firmly in place.

The doctrine that still holds sway in the academy is what has been called "the metaphysics of presence": the belief that learning is richer when student and teacher are "present" to each other in the face-to-face mode, and that speech is a richer medium for communication than writing. Those arguing for "blended" or "hybrid" learning maintain that such hybridity gives the student the best of the several worlds.

Best,

Steve
Steve, I mean that the Internet can serve to expand the educational horizons of all people, not just students. One of the advantages of blended learning is that f2f aspect. Here is an example. Last April I gave a presentation at the University of Georgia[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png]. This was the last in a stop on an extended trip, some of which was vacation. I had my video camera with me. The organizer said that for some reason or other their camera was not functional and asked if they could video my presentation with my camera (which was a HD camera). They used their film. Some weeks later they sent me their film with a note that they didn't have a camera that could transfer the video to their computer and asked if I would make a DVD and send it to them. This note stimulated me to make my first video movie (you know, the kind with titles et al), and, having an Apple, this was suppose to be duck soup. I read the tutorials and tried to make the movie. I couldn't. I ended up going to the UNC-CH media center where they had lab assistants. Without their f2f assistance, I could never have gotten this simple project completed. I like blended learning. [image: http://grou.ps/images/smiley/new_set/emoticon-0100-smile.png] Best. Jim
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	Steve Eskow 

Jim, Of all the arguments for blended learning I have heard or read, this one of yours is the least convincing! Best, Steve


· 
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Steve Eskow said:
Jim,

Of all the arguments for blended learning I have heard or read, this one of yours is the least convincing!

Best,

Steve
Steve, that's because you intuitively know how to read a manual and make the software sing. Not everyone has that capability. In this instance I found that I needed human f2f help to order to learn how to use the hardware and software. Best. Jim


· 
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Jim, I suspect I'm even less gifted as a technology learner than you. How do those of us who don't have access to those lab assistants learn to use software to make videos and the rest? We need for them to put their teaching on YouTube[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] or the like, and then be available online to work with all of us not on the faculty who need to learn. Steve


· 
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Steve Eskow said:
Jim,

I suspect I'm even less gifted as a technology learner than you.

How do those of us who don't have access to those lab assistants learn to use software to make videos and the rest?

We need for them to put their teaching on YouTube or the like, and then be available online to work with all of us not on the faculty who need to learn.

Steve
Steve, the point of your argument in this thread was that we did not need f2f instruction or blended learning; online learning could replace this old fashioned technology. I responded that when I attempt to learn new software, I benefit by being able to go to our media center on campus and interact with a lab assistant. You remarked that this was the weakest argument you have ever heard for blended learning. In my case, uTube would not be any more help to me than the tutorials I try to use (which tell you when you do this you will see that and then do this and, of course, many times what the tutorial tells me I will see is not there so I am lost). I think that this is a very strong argument for blended learning. Before Jim S jumps all over me for not being able to think outside the box with you, please know that I am an advocate of online learning for people who are savvy enough to learn from it. And, of course, online learning enables educators to reach people in remote areas and actively engage with people across the globe, which is certainly an educational experience. Best. Jim
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	Steve Eskow 

Jim, my comment about you and the UNC lab assistants was a joke that didn't work: I withdraw it! What MIT and others are exploring are ways of teaching intricate processes online. Suppose, for example, you could watch a demonstration of the process of making a video online, via YouTube or some such program, and then could communicate in real time with instructors: would that work? What we need, I think, is the determination to learn how to improve our teaching online, including how to teach hard-to-teach people like you and me how to do involved routines. I work in Ghana now, where only 3% of the age group 18-23 gets to tertiary education: in the US it's better than 50%. And the Ghanaian universities, public and private, are overcrowded and unable to cope now. We're not going to be able to solve the world's need for higher education with face-to-face or blended learning. Steve

	[image: http://grou.ps/avatars/b/80.png]
	Tadeusz Lemańczyk 

James Morrison said:
If anyone knows of teachers who link up with counterparts in other countries, please let me know.
Wouldn't it be simpler to return to old questions of mine? I'm still thinking about the question [However, how many examples (the concrete URLs) of "classes operating in conjunction with classes in another country, and the teams composing of people from at least two classes" could you point?] which I've asked inspired by Jim's reply to Robert. Are we (46 persons so far) able to put our e-learning ideas into exemplary practice? Do we constitute a team monodisciplinary enough to do it for one kind of studies or do we already constitute a team too multidisciplinary to do it for one kind of studies? What kind of studies do you therefore propose? I'm ready to set such examples in European Studies. Incidentally, we are today 143-person-group, including Paulette Robinson and Nate Allen from National Defense University's Information Resources Management College. Let me therefore add that I'm going to be ready to set such examples also in Security Studies (http://geocities.com/eklezjastka/ester4.html ).


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	Tadeusz Lemańczyk 

Steve Eskow said:
Let me repeat a question to you.

Your university has lecture halls. Would you favor having the faculty put their lectures online, and allowing the students to choose to watch their lectures online rather than attending the live lecture?
Steve, your question to me is too simple. As a matter of fact I would favor having the faculty start discussions with students online during which students can collaborate with academics. Such supporting collaborative learning via the Internet, I have offered to my Polish students for seven years (see, for example, Web pages sem1t0.html-sem1t13.html at http://www.geocities.com/tadfrompoland/sem1.html ).


· 
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	Tadeusz Lemańczyk 

James Morrison said:
only people who are students in those institutions and who are registered for the course are able to interact with each other and with the professor
Jim, I dare disagree with you. For example, here are my contributions to discussions offered by MIT along with Utah State University's Open Learning Support. academici and OLS Coverage of MIT OCW; The transformation of that URL (http://mit.ols.usu.edu/courses/showthread?ForumID=605&RootPostID=737 ) Not as hard as it seems ( http://mit.ols.usu.edu/courses/showforum?ForumID=406 ) El Perro Andaluz ( http://mit.ols.usu.edu/courses/showthread?ForumID=413&RootPostID=1354 ) Three neighborly countries ( http://mit.ols.usu.edu/courses/showforum?ForumID=410 ) Nonetheless, that work of academics could be more gratified. However, by whom and in what way?
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	James Morrison 

Tadeusz Lemańczyk said:
James Morrison said:
only people who are students in those institutions and who are registered for the course are able to interact with each other and with the professor
Jim, I dare disagree with you. For example, here are my contributions to discussions offered by MIT along with Utah State University's Open Learning Support.

academici and OLS Coverage of MIT OCW; The transformation of that URL (http://mit.ols.usu.edu/courses/showthread?ForumID=605&RootPostI... )
Not as hard as it seems ( http://mit.ols.usu.edu/courses/showforum?ForumID=406 )
El Perro Andaluz ( http://mit.ols.usu.edu/courses/showthread?ForumID=413&RootPostI... )
Three neighborly countries ( http://mit.ols.usu.edu/courses/showforum?ForumID=410 )

Nonetheless, that work of academics could be more gratified. However, by whom and in what way?
Tad, I reviewed your contributions to discussions offered by MIT along with Utah State University's Open Learning Support at http://mit.ols.usu.edu/index_html Actually USU's OLS page used some of MIT's courses for open discussion (to which you contributed), but I noted that on the USU page, they specifically stated that the Open Learning Support "Does not provide formal access to university faculty." Best. Jim


· 
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	Steve Eskow 

Tadeusz, I don't yet see the answer to my question. If your students can collaborate with academics via the Internet, does this mean they do not have to attend the live lectures or the come to the classroom? That is: is coming to campus, to the buildings, still required? Steve


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	Tadeusz Lemańczyk 

Steve Eskow said:
the Ghanaian universities, public and private, are overcrowded and unable to cope now
Polish universities are unable to cope now too. However, they are unable to cope now because they are increasingly deserted (http://en.wikipedia.org/wiki/List_of_countries_by_birth_rate ).


· 
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	Tadeusz Lemańczyk 

James Morrison said:
they specifically stated that the Open Learning Support "Does not provide formal access to university faculty."
What worries me more is your previous notice and the fact which proves Steve's opinion "If you look carefully at what our major centers of learning--including MIT-- are doing with the new communication technologies you see that that they are weaving the new tools in and around the old forms--and that the lecture and the recitation and all the old tools and forms are still firmly in place"--MIT's students and professors don't interact with each other at http://mit.ols.usu.edu/index_html . Don't they interact with each other at all?


· 
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	Tadeusz Lemańczyk 

Steve Eskow said:
is coming to campus, to the buildings, still required?
Yes, twice. I've written about it nearly six weeks ago (on August 17, 2008 at 3:38am)--I've always begun by introducing them in the face-to-face way to methods and techniques of distance learning and I've always ended with an exam in the face-to-face way during which I've also checked whether students' contributions to online discussions were really their own works.
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	James Morrison 

Tadeusz Lemańczyk said:
James Morrison said:
they specifically stated that the Open Learning Support "Does not provide formal access to university faculty."
What worries me more is your previous notice and the fact which proves Steve's opinion "If you look carefully at what our major centers of learning--including MIT-- are doing with the new communication technologies you see that that they are weaving the new tools in and around the old forms--and that the lecture and the recitation and all the old tools and forms are still firmly in place"--MIT's students and professors don't interact with each other at http://mit.ols.usu.edu/index_html. Don't they interact with each other at all?
Tad, you have misread the http://mit.ols.usu.edu/index_html site. This site is posted at USU, an institution that uses MIT OpenCourseWare materials. Certainly MIT professors interact with MIT registered students; they don't interact with people outside of MIT, but they do let anyone use their materials. Make sense? Jim


· 
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	Tadeusz Lemańczyk 

James Morrison said:
Certainly MIT professors interact with MIT registered students;
Have any of you got the opportunity for analyzing any of those interactions between MIT professors and MIT registered students? Would you please recommend any of Web pages on which they interact to me, a Doubting Thomas? [image: http://grou.ps/images/smiley/new_set/emoticon-0105-wink.png]
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	James Morrison 

Tadeusz Lemańczyk said:
James Morrison said:
Certainly MIT professors interact with MIT registered students;
Have any of you got the opportunity for analyzing any of those interactions between MIT professors and MIT registered students? Would you please recommend any of Web pages on which they interact to me, a Doubting Thomas? [image: http://grou.ps/images/smiley/new_set/emoticon-0105-wink.png]
Tad, we are publishing an interview in the October/November issue I did with Phil Long that goes into some detail as to how some MIT courses are designed and taught. You can preview the interview at http://innovateonline.info/index.php?view=article&id=666&action=synopsis Best. Jim


· 
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	Tadeusz Lemańczyk 

James Morrison said:
Tad, we are publishing an interview in the October/November issue I did with Phil Long that goes into some detail as to how some MIT courses are designed and taught.
Jim, you've told us about the October/November issue so much that I can't wait to post some responses to it. [image: http://grou.ps/images/smiley/new_set/emoticon-0100-smile.png]


· 
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	James Morrison 

The current issue of Campus Technology has an article by Robert Knipe, dean of learning technologies at Genessee Community College, titled "Focus on Institutional Culture Drives High Rate of Faculty Technology Adoption at Genesee CC" (seehttp://campustechnology.com/articles/68148/ ). His approach to addressing the problem of organizational culture is: * We seek faculty who are tech-savvy and have already had their "paradigm shifted." * We use leading-edge (not necessarily "bleeding edge") technology to make faculty implementation as easy as possible. * We provide ample and frequent training opportunities and reliable, friendly support. Although the article is not on point to this discussion (e.g., this discussion focuses on dealing addressing resistance to technology-enhanced active learning), it does describe measures that institutions can use to direct changes in organizational culture. Best. Jim


· 
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	Denise Easton 

On October 8th, Dr. Julie Little, Director, EDUCAUSE Learning Initiative (ELI), was interviewed by Al McCord and Denise Easton in a live webcast. Julie referred to this discussion in her comments. You are welcome to access the on demand archive @http://breeze.uliveandlearn.com/p29937964/


· 
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	Steve Eskow 

Denise, Apparently Dr. Little included "Dale's Cone" of "experience" in her presentation, a document that has been used as evidence of the inferiority of such learning modes as reading--according to the Cone we remember only 10 per cent of what we read, 20 per cent of what we hear, and much more of the various modes of experience, etc--and the superiority of the active modes. Sadly, the Dale Cone, which is widely used by dozens, perhaps hundreds, of university faculty, is spurious. Edgar Dale's own Cone of Experience was speculative, supported by no research--and Dale himself was quite clear about all of this--and had no figures, since he did no research, and as far as we know noone really has. If you google on Dale's Cone you'll find literally hundreds of citations of the Cone by faculty and others--and demonstrations of its fraudulence by such as Michael Modena and Dr. Will Thalheimer. We need substantial research supporting--or rejecting--the pedagogic claims we make for "active" versus "passive' learning modes. This isn't it. The fraudulent diagram puts at the very bottom of the cone, as the least useful learning mode. . .reading. The diagram tells us we remember 10 per cent of what we read, and 20 per cent of what we hear.Even if this was true--and I, for one, doubt that research will support it--reading is clearly more efficient than "listening." We can "listen" to speech when it is spoken at no more than about 125 words a minute, while even poor readers can read at two and three times this rate, which means that readers would remember more from an hour of reading than an hour of listening to lectures.


· 
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	Julie K. Little 

Steve, I do appreciate your correction here as I obviously selected the wrong graphic to make my point re: authentic and active learning. Associating Dale’s cone with percentages of retention that aren’t representative of his thinking was an error and the url you provide is most informative. However, I would stand by the point of dividing those activities from his original cone (direct purposeful, contrived, dramatized experiences, demonstrations, study trips) to represent the types activities found in an active learning environment, with the remainder representing more passive. The point was to help us think about those Web 2.0 technologies that might support those more active types of activities. But again, your correction is well received. ... and in continued thinking, I would argue that many of the technologies represented in the Web 2.0 sphere support more active learning due to the experiences they support. I think it's because the experiences occur in a social, public realm (blogs to virtual worlds) with less ability to contrive or control as was likely part of the media sphere in Dale's world. Good stuff... would look to others in this forum to comment, too.


· 
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	James Morrison 

Julie, I concur that Web 2.0 technologies lend themselves to active and authentic learning experiences. Please know that although we have published a number of manuscripts illustrating how teachers are using these technologies to enhance the educational experiences of their students, we can always use more. In fact, this is an area where the more the merrier is certainly the case. Please encourage your colleagues in the ELI to consider Innovate as a vehicle to distribute their work. Thanks! Jim


· 
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	Steve Eskow 

Dale's book, the one with the Cone, was not about active-passive--that wasn't yet the issue--but about "audio-visualising" education. That is: if you were teaching the Civil War, the richest form of audio-visual education would have the students actually fight a battle. Failing that, if they could watch a reenactment--men in uniform with muskets shooting at each other--that would be rich. Or watch a television show with reenacted battles. The critique of reading was not based on its lack of activity, but its distance audio-visually from the "real thing." Somehow the Cone got moved into the active-passive arena. The Cone is widely misused by many educators who have not yet learned of its history. Perhaps INNOVATE, or Educause, or both, might set the record straight on this episode. Steve


· 
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	Tadeusz Lemańczyk 

Let's therefore return to the richest form of active education, i.e. to Problem-Based Learning. The article The Effects of Multimedia-Supported Problem-based Inquiry on Student Engagement, Empathy, and Assumptions About History (http://docs.lib.purdue.edu/cgi/viewcontent.cgi?article=1052&context=ijpbl ) seems to be a quite good opportunity for proving such an opinion, doesn't it?


· 
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	Tadeusz Lemańczyk 

Steve Eskow said:
police methods
Hi, Steve, will Michael A. Kolitsky ( http://www.e-mentor.edu.pl/artykul_v2.php?numer=26&id=582 ) join our discussion? There ( http://www.e-mentor.edu.pl/komentarze.php?numer=26&id=582 ) or here?



	Steve Eskow 

Hi Tad, I think Dr. Kolitsky would be welcome here, and his thinking on antitdotes to the problem of cheating would be valuable additions to our discourse. My own hunch, based on my experience, is that the problem is so pervasive, so deeply enmeshed in present academic culture, that it will need a cure that's far more radical. One possibility that I entertain, based on my own doctoral experience with the practice of final comprehensive examination, is that the solution will require the removal of incentives to cheat and their replacement with incentives to learn. For example: the degree or credential awarded on the basis of a final comprehensive examination so organized that cheating becomes close to impossible. No exams and no grades awarded by courses: the only benefit students get from courses is the preparation they afford for that final examination. I owe Jim and Denise and Alan and Julie some comments on this Dale/active-passive matter, so I better focus on that!


· 
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	Tadeusz Lemańczyk 

Steve Eskow said:
final examination
I'm afraid you ignore the first sentence of Michael's article This study looks at two closely connected issues in online learning - cheating in non-proctored but tightly timed testing environments and formative assessment strategies designed to alleviate stress in taking timed exams. http://www.e-mentor.edu.pl/artykul_v2.php?numer=26&id=582And final examination carries with it dead week. Dead week is a slang term for the week before final exams in the United States of America. The week is known thus because of the propensity for college and university students to save exam study until the last possible week, and because term papers are often due. Students prepare for the exams and papers by pulling all-night study sessions, often with the aid of stimulants such as coffee, No-Doz pills and Red Bull. During this period some students will suffer from sleep deprivation, increased irritability, and stress. http://en.wikipedia.org/wiki/Dead_weekTherefore, I'd like to follow your proposal to remove "incentives to cheat and their replacement with incentives to learn" by means of "active-passive matter". We are this way at "using IT tools in active learning instructional strategies" anew, aren't we? Basing on our own experiences, I used so quickly Internet in active learning instructional strategies because I used those active learning instructional strategies earlier too. Already at the beginning of the seventies, I encouraged my students to learn through solving problems. Each time another group of students after they read articles or fragments of books recommended by me to them started a discussion in the classroom and all students of the class were welcome to the discussion. I assessed them during the whole semester and only few of them "preferred" final examination, including dead week. At the end of the nineties, I began to direct my students to Internet instead of traditional libraries and to Web forums as additional places where our discussions could be held by us.


· 
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	Steve Eskow 

Tad, I can't follow this post. You make a connection between "active" learning and the reduction of cheating, but I don't yet see the connection. Are you saying that you gave the students a choice between ongoing assessment based on their problem-solving, and a single final exam at the end of the course, and that this choice reduced cheating? If ongoing assessment reduced cheating, what is the value of the choice: why not just assess the problem solving? Why not just eliminate grades for all courses, allowing them to serve as the learning that will be assessed later in a single comprehensive final exam? If students received no grades for your courses there would be no incentive for them to cheat. (I have not commented on your first issue, my misunderstanding, since I do not understand what I did not understand.)
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	Tadeusz Lemańczyk 

Steve Eskow said:
I do not understand what I did not understand
Let me therefore repeat these two sentences: "People learn mostly in order to obtain a degree which allows them to do a particular job and a degree is given by a university or college to a student who has completed a course of study successfully. Courses of study are formally accred by accring agencies" [on August 24, 2008 at 4:00am (http://innovate-ideagora.ning.com/forum/topic/show?id=2216838%3ATopic%3A26&x=1&page=7#comments )]. For example, society is interested that bridges should be build by competent civil engineers. Accring agencies know what students should learn in order to be such competent engineers. Students should learn a lot. Their knowledge is tested both systematically during many exams and finally during a thesis defense described once by Joe Wolfe so fascinatingly ( http://www.phys.unsw.edu.au/~jw/viva.html ) that I wasn't able to overcome the temptation to inform about it the then students of mine [3035 Obrona pracy... w Australii 10/14/00 5:52 am, TadFromPoland (http://www.geocities.com/tadfrompoland/floor35a.html ), available now athttp://www.lemant.user.icpnet.pl/tad/bbs3035.htm ]. Although engineering studies are really very stressful, we can't lower standards for would-be civil engineers without a risk of bridges collapsing too often.


· 
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	Steve Eskow 

I think I understand the role of the university and the role of the accring agency. The issue, however, is the failure of the university to control cheating. One possible way to eliminate cheating in the university is to eliminate the grading and the credentialling that generates the cheating. That is: the university could do teaching and no testing, thus eliminating the motivation for cheating. The accring agency could do the testing. This would insure that our bridges are not built by engineers who have cheated their way to a university credential.
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	James Morrison 

Steve Eskow said:
I think I understand the role of the university and the role of the accring agency.

The issue, however, is the failure of the university to control cheating.

One possible way to eliminate cheating in the university is to eliminate the grading and the credentialling that generates the cheating.

That is: the university could do teaching and no testing, thus eliminating the motivation for cheating.

The accring agency could do the testing. This would insure that our bridges are not built by engineers who have cheated their way to a university credential.
Steve, I appreciate the logic of your argument. When I taught, the grading responsibility seemed dysfunctional. For example, in one course I used a technology-enhanced active learning approach whereby educational administration students conducted an environmental scan to identify emerging issues that would affect public education and then in three to four person teams, developed issue briefs for a simulated submission to the US Department of Education[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] (after having a dress rehearsal in class). To complete the project, each group used FTP to develop their project page (I provided space on my server for group projects and for individual web pages), prepared a manuscript with Internet references, and then prepared an oral presentation supplemented by media for presentation in class. The paper and slide presentation was posted on their personal websites. Since their work would be available to the world, and would constitute part of their professional portfolios, it was important that it be done well. I helped them do it well and, indeed, worked with each group through several drafts of their group papers. Students bought into this approach even though some remarked that they were taking three courses for one course cr (journalism, technology, and what they had signed up for). I was intimately involved with the progression of their manuscripts; I saw no evidence of plagiarism or any other form of cheating. However, when I graded their work under a university standard that stated a "P" (for pass) was for the work normally expected for a UNC student and an "H" (high pass) was for truly exceptional work, students became angry (most received Ps). Their expectation was that hard work merits the highest grade. I would have preferred that "grading" be done by an outside agency. The competency-based degree exams that Western Governors University[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] uses to awards degrees strikes me as the one way to do this, but our culture will probably always require course grades. In the sixties I was a graduate student at the University of Munich. I was impressed by the German system of higher education. The first semester was regarded as the "lost semester" because students came from a highly structured school experience featured by an exam every week in each course. (I was surprised to learn that the universal student norm was that it was OK to cheat if one didn't get caught.) At the university, students didn't have to go to class and not every class had an exam or paper. However, the requirements for a degree were clearly stated in the student handbook, which identified the 15 or so required courses (which did have exams and/or papers), but which stated in effect that students should use classes, the library, and each other to gain the competency they would need to have in order to pass the comprehensive examination at the end of their program of studies. I thought that this approach was effective in producing independent learners. Best. Jim


· 
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	Tadeusz Lemańczyk 

James Morrison said:
a "P" (for pass) was for the work normally expected for a UNC student and an "H" (high pass) was for truly exceptional work
And what about ECTS grading scale ( http://en.wikipedia.org/wiki/ECTS_grading_scale ) which we, Europeans, develop within the frame of ECTS - European Cr Transfer and Accumulation System (http://ec.europa.eu/education/programmes/socrates/ects/index_en.html )? [image: http://grou.ps/images/smiley/new_set/emoticon-0100-smile.png]
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	Steve Eskow 

Jim, your memories of Munich brought back a painful learning experience for me. I'm in my early 20's, a brand new MA, my first teaching post in an upstate New York community college, a class full of old people--some as old as 40--peppering me with questions about what will be on the exam, my grading policies, and the like. At one point, this young exasperated idealist announced to the class: "Grades aren't important." At which point this quiet old man, maybe 35, repeated quietly, "Grades aren't important?" "No," I said. "Then why do you give them?" That episode might have begun my thinking about the clash of our ideals without our practices. Our ideals celebrate the values of study for the learning. Our practices emphasize the grades and credentials, and generate such counter-practices as the timed tests and other anti-cheating tools and technologies which the students always manage to defeat. Until the system makes it pointless and counterproductive to cheat, the cheating will go on. Best, Steve Steve


· 
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	Tadeusz Lemańczyk 

Steve Eskow said:
"Then why do you give them?"
Why do I give grades? That ECTS scale ( http://en.wikipedia.org/wiki/ECTS_grading_scale ) has been adopted by Poznan University of Technology as follows: A--5.0, B--4.5, C--4.0, D--3.5, E--3.0, F--2.0 [§ 28 ( http://triton.cs.put.poznan.pl/platon/files/studia/RS2007.pdf )]. To students with a high average grade is given monthly a sum of money. For example, last year my Faculty of Computer Science and Management has been giving them scholarship as follows: (4,0 - 4,19) - 166 zł, (4,20 - 4,39) - 222 zł, (4,40 - 4,59) - 278 zł, (4,60 - 4,79) - 334 zł, (4,80 - 5,0) - 400 zł (http://www.fcm.put.poznan.pl/platon/dokumenty/studia/stypendiaNaukowe/infoPrzyznawania). This "zł" means Polish Zloty ( http://coinmill.com/PLN_calculator.html ). A high average grade is also a convincing argument in students' CV. For example, one of Poznan University of Technology students tries to begin his career with an argument of his average grade 4.7 (http://www.kariera.pl/cv/1645 ). Should we abandon all of these because we still aren't able to examine students' knowledge at a distance? Is it one of the reasons "of faculty resistance to using IT tools in active learning instructional strategies"?
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	Hanan El-Halawany 

I had the most depressing experience today. I can share with you as example of the resistance of staff members to using technology not only in teaching but also in conducting research. Today in Assuit university we had a workshop that aimed at introducing Professors and Liberians to a new databases that the Egyptian University Council is opening for three months free trail. The databases offer over than five million research and articles in all fields of study. This is great of course but the problem is that only FOUR faculty members including me had attended this event. The irony is that the University Council representative informed us that the Ministry of Higher Education will only subscribe and pay for only those databases that most faculty member access and use. I'm getting sick and tired from the fear and carelessness that shape the relationship between faculty members and ICT. CAN YOU HELP ME WITH THIS DILAMA?
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	Steve Eskow 

Tad, apparently I missed this message about "examining" when it first appeared here. You say: <<Should we abandon all of these because we still aren't able to examine students' knowledge at a distance? >> Yes, Tad, we should. Steve
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	Tadeusz Lemańczyk 

Hanan El-Halawany said:
only FOUR faculty members including me had attended this event
Hi, Hanan, I wouldn't connect this fact with "the problem of faculty resistance to using IT tools in active learning instructional strategies". You should add to these four faculty members at least persons who organize E-Learning at Assiut University (http://www.aun.edu.eg/e_learn.htm ). I would connect this fact with another problem. During the period of years 1965 (my last year in high school)-1986 (the year in which I achieved habilitation), most of my life was spent by me in various but real libraries: hence I was after that among the wildest enthusiasts of digital libraries. Today, I spent most of my life sitting comfortably at my home computer and reading, for example, journals available to me after I logged in athttp://www.ml.put.poznan.pl/pl/han.html . Therefore, can Assiut University Professors and Librarians use databases mentioned by you on the exemplary pathhttp://www.aun.edu.eg/ > International Electronic Libraries Databese--more information( http://www.tinyurl.pl?XECncTb4 ) > Digital Library Consortia (http://www.eul.edu.eg/pt/re/eul/databases.htm ) > Proquest[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] (http://proquest.umi.com/login )?
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	Tadeusz Lemańczyk 

Steve Eskow said:
Yes, Tad, we should.
Hi, Steve, I promise not to repeat your words to my daughter (http://www.lemant.user.icpnet.pl/ ) who with her high average grade is among Adam Mickiewicz University students benefiting from a scholarship. [image: http://grou.ps/images/smiley/new_set/emoticon-0105-wink.png]


· 
· 
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	Steve Eskow 

Congratulations, Tad, on your smart and attractive daughter. And remember: when we eliminate the "campus," and the huge expenses connected with constructing and maintaining and policing those buildings, and when we get rid of the examining and grading function and turn that over to another agency, we will reduce the cost of higher education so dramatically that scholarships will no longer be needed.


· 
· 
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	Tadeusz Lemańczyk 

Let me add to the above URLs another link ( http://www.customwriting.co.uk/ ) which has been just mentioned in a comment ( http://www.e-mentor.edu.pl/komentarze.php?numer=21&id=467#499 ) on John Sener's article In Search of Student-Generated Content in Online Education ( http://www.e-mentor.edu.pl/artykul_v2.php?numer=21&id=467 ).


· 
· 
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	Denise Easton 

Hi Jim, I invite you to consider presenting a summary, next steps forward or solution to your original focus for this discussion. "The purpose of this forum is to discuss how to encourage faculty members to expand their range of instructional strategies and enhance them via the creative use of educational technology." If you were asked to make your remcommendations based on the diverse commentary, feedback and questions offered in the discussion what would it be? Is there a new approach or breakthrough idea that should be expanded into a presentation? What was the most thought provoking exchange or idea? Thank you Jim for your energy and most importantly for the passion that you bring to everything you do. I hope you will consider being an Ideagora Interviewee! Warm Regards, Denise


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	Tadeusz Lemańczyk 

And I'm just looking forward to Jim being an Ideagora Interviewee, Denise. [image: http://grou.ps/images/smiley/new_set/emoticon-0100-smile.png]


· 
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	[image: http://grou.ps/avatars/b/80.png]
	Tadeusz Lemańczyk 

Does "the problem of faculty resistance to using IT tools in active learning instructional strategies" exist also because members of faculty fear that one day they will be stuck (like I have just been stuck) with the announcement Yahoo! - 508 unused (http://www.geocities.com/tadfrompoland/ ) instead of the Web page designed by each of them ( http://www.tinyurl.pl?rtkba7m5 )? Luckily, I like the German saying "Die Hunde bellen, aber die Karawane zieht weiter" ("The dogs bark, but the caravan moves on") very much and I am active in many places of the Internet. [image: http://grou.ps/images/smiley/new_set/emoticon-0100-smile.png]


· 
· 
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	Mel Cooke 

Susana's comments make me think of my college experience. For a variety of reasons (need for grants, requirements for publishing, personal research endeavors, etc.) it seemed it was more about the professors than it was about the students. Professors were spending their time trying to keep their positions and prestige than they were learning new teaching technologies and strategies to increase student learning. I'm not pointing a finger at the professors, don't take me wrong. I'm pointing at our society in general, particularly our legislators, for not making education a higher priority and giving us educators the time and resources needed to serve our clients. In my humble opinion the resistance to new technologies is more a matter of doing things the old way because it's, at least in the short term, more efficient in terms of time and effort. Someone mentioned "just in time" tech support. I'm sure if we looked at "instructional technology" budgets we would see an incredible shortfall of monies allocated for tech support and professional development, two aspect critical to widespread technology integration.


· 
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	Tadeusz Lemańczyk 

Yesterday and today, there ( http://www.e-mentor.edu.pl/komentarze.php?numer=21&id=467 ) have been added two other links (http://www.puretermpapers.com/ and http://www.thesisquest.com/ ). I'd like to emphasize their argument "Say 'No' To Plagiarism" ( http://www.thesisquest.com/ ). This way, they suggest to notice nothing wrong in defending a bought thesis. What would Joe Wolfe write on it ( http://www.phys.unsw.edu.au/~jw/viva.html )? Does he place himself among faculty resisters because of it or simply prefer blended learning to e-learning, just like I do?

	[image: http://grou.ps/avatars/b/80.png]
	John Adsit 

Plagiarism is not new, and recent research shows that students everywhere cheat regularly, and, moreover, they don't see anything wrong with it. Ironically, I saw far more plagiarism before the advent of the Internet than after. The difference had nothing to do with the Internet itself, it had to do with my own approach to instruction. In my earliest days, although I would have denied it then, I saw my primary role in dealing with written assignments as assessing the quality of the final product. Looking back, I see that I provided almost no instruction. It was an approach that invited plagiarism. When I finally realized my primary role should be instruction, plagiarism came to an abrupt end. I no longer just assigned an essay with a turn in date for the final product, I assigned a series of developmental stages in which I intervened continually. I taught students how to approach the assignment, formulate questions, conduct research, evaluate data, etc. I saw each step of that process, and I suggested changes and improvements along the way. I often put students in teams that had to collaborate to achieve their goals and reflect on their collaborative processes. By the end of the process, the final draft was largely a formality, and no draft was accepted that did not have my fingerprints all over the process by which it was created. I got original work that way, and the degree of improvement in student performance was enormous. Try pulling that off an Internet site.


· 
· 
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	Tadeusz Lemańczyk 

As an examiner of a thesis, I'm reading now the master thesis Computerized logistic systems and their influence on the efficiency of the transport services of a companywritten in quite face-to-face manner where the thesis supervisor did his supervision similarly to the way recommended by you, John. However, even authors of theses written in this manner, including the author of the thesis examined by me (http://www.lemant.user.icpnet.pl/tad/xxx.jpg ), have to declare that they writing their theses didn't plagiarize. I'm afraid that today there isn't a better method of fighting with plagiarism than such a declaration, especially in the case of essays, theses, dissertations, etc., written at a distance.


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	Claude Almansi 
ActivityRank: 76
Yikes, Tadeusz: sorry about your geocities site. And its last internet archive copy dates back to Feb. 12, 2005: seehttp://web.archive.org/web/*/http://www.geocities.com/tadfrompoland/ . Do you have a recent back-up you could upload somewhere else? Back-up possibility is howdie Karawane weiterziehen kann, the caravan can move on - and teachers can be reassured. For instance, if you make a wiki at wikispaces.com, you can download a zipped back-up either in wikitext or in html in one click. You can't do that with Google sites, so even if Goole sites look more like a "real site", a wikispaces wiki is safer. Same with online videos: you can't (well, officially) download videos from YouTube[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png]or Google[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] videos wheras you can on blip.tv or the Internet Archive, so even if YT and GV are more trendy and allow you to do things like commenting and captioning, better opt for a solution that allows downloads if it is for teachers. Another important criterium - though not for you who teach at university, granted - is what the sysops let you use from the school computers. A visual education teacher at Geneva middle schools told me that he recently went to a meeting for the harmonization of syllabuses between the French-speaking Swiss cantons in Neuchâtel. He had to ad-lib, because the Neuchâtel educational computer network is talibanesquely iconosclastic: no online videos at all, no Windows Media Player or Quicktime even to show a video file you bring. But even in school networks who don't go as far as Neuchâtel in giving a text-only view of information society, YouTube, Googe Videos, Yahoo stuff (including geocities, flickr etc), are often blocked by sysops to avoid having parents bitching about their kids being exposed to "improper material" - no matter what the kids actually choose to view at home when their backs are turned.


· 
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	Tadeusz Lemańczyk 

> Yikes Just this ( http://cardsonque.com/cards/Yikes.jpg ). [image: http://grou.ps/images/smiley/new_set/emoticon-0105-wink.png] > Claude AlmansiTadeusz Lemańczyk
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	Ed Neal 

Jim, You identify the lecture method as one of the primary barriers to using technology, but my experience indicates that many teachers who use active learning methods in their classrooms don't see much advantage in learning to use technology to do what they're already doing. I've worked with hundreds of faculty members at research universities, small liberal arts colleges, and community colleges, and I've been very impressed with how many of them have abandoned the lecture method in favor of active learning techniques. For them, the "value-added" question is pre-eminent; if they're successful using their current techniques, why should they invest the time and effort in mastering technological methods to accomplish the same goals?


· 
· 
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	Steve Eskow 

Ed, Jim, All, How do you go about factoring in such matters as student load when thinking of the move to "active learning" and technology? For example: assume a university with lecture halls that seat 500, a media center, computer labs. A large university assigns 400 to 500 students taking a basic course to a senior prof and three assistants or junior faculty. Currently the students meet in the lecture hall once a week with the senior prof and in groups of 30 twice a week with the junior staff. The budget doesn't allow for assigning more dollars to this course. What suggestions do you have for having the course embrace "active learning" and the new ICT technologies within the constraints of time and budget? Steve Eskow


· 
· 
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	James Morrison 

Ed, I agree with you that instructors can use active learning strategies without using any IT tools. However, think of the advantages of using the Internet to enable students to work with students in other cultures on the same projects (or with students in the same class who live far apart from each other). Or using the Internet to easily and quickly access information needed for a project. Finally, in order for students to be successful in today's world, they must be competent in using IT tools and what better way to learn to use these tools that by using them to complete projects in which they have a good deal of interest. Make sense? Jim


· 
· 
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	James Morrison 

Steve/Ed/All, anytime you add technology to a course, the budget will increase. The question is, can an institution afford the increase and will the outcome justify the increase. We will publish an interview with Phil Long in a forthcoming issue where Phil describes how they teach introductory physics at MIT in sections using technology-enhanced active learning strategies. Class sections are in the 80-90 student range, but may go up to 117. They use a studio-based approach in a specially designed room with round tables. Each table of nine students has three computers, one per team of three students; its own projector; its own ceiling-mounted camera; and its own whiteboard. This setup is designed to allow students to share work that might be of value to the rest of the class. For example, while circulating throughout the class, the instructor might see that table 12 is doing something really interesting to solve a particular problem. The camera pointing at the whiteboard for that table can then be switched on so that all of the screens around the room show table 12's work and the students at table 12 can talk about it. This kind of setup makes it much more difficult for students to avoid participating. BTW, students are pretested on their competency in physics and then organized into peer teams of three based on the pretest scores. Each team includes high-, medium-, and low-scoring students in order to maximize peer instruction opportunities. Students argue the answers to concept questions and then use clickers to report their responses. Then the professor presents a mini-lecture to set the framework for a lab project. Students do hands-on experiments in the same room; lecture, lab, and recitation are combined in one space. This response does not address your question of the constraints of time and budget (MIT received a grant to do the course redesign). Best. Jim


· 
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	Steve Eskow 

Jim: You say:"anytime you add technology to a course, the budget will increase." Can we discuss this statemnt? I hope it's not true! Ever since Adam Smith we've been taught that tools and technology increase productivity and reduce costs, and I'm still hoping that Adam was right. For example: that old instructional technology called the lecture hall that allowed the instructor to reach 300 rather 30 students with an hour of talk. . .didn't it reduce casts? And: if an institution that doesn't have such a lecture hall puts its lectures online and lets the students study at home, isn't that saving dollars; saving the cost of the lecture hall, the cost of parking lots and maintenance people? Perhaps the issue revolves around your use of "add". If you "add" the technology to all the existing tools and costs, rather than use it to transform the instructional process, it does indeed "add." If, for example, an institution uses MIT's Walter Levin's lectures now on video, plus MIT's Open Course materials on physics, plus MIT's iLabs, it might be able to reduce sharply the cost of physics instruction. Steve


· 
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	James Morrison 

Steve, it cost bucks for MIT to add a classroom that provided three computers per table, a whiteboard, a projector, a ceiling mounted camera, and a whiteboard. Best. Jim


· 
· 
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	Steve Eskow 

Jim, This is a critical discussion for those of us interested in ICT. So: If you keep the old technologies and their associated expenses intact, and add computers, your costs of course go up. In the case of MIT no costs are eliminated; the instructor who lectured to 300 students now works with 117; and expensive ICT is added: dramatic increase in costs. If , however, you add a new instructional form made possible by a new technology to eliminate old technologies and methods, costs can go down. Thus: distance learning which eliminates buildings, parking lots, dining halls, and dorms and uses technology to move instruction directly to students without these older technologies needed reduces the cost of instruction. Or: "blended learning" adds the costs of the new to the costs of the old: costs go up. Fully "online learning" eliminates the costs of building-based instruction: costs go down. Prediction: in this era of fiscal crisis it will be harder to add technology: those looking at the numbers will look to technology to reduce, not increase, expense. Best, Jim. Steve


· 
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	Tadeusz Lemańczyk 

Yes, Jim, it makes sense. I used "active learning strategies without using any IT tools" at Poznan University of Technology during the '70, the '80, and the '90. The name of that "active learning strategies without using any IT tools" was Problem-Based Learning (PBL). At the end of the '90, I began to use PBL in my first blended learning courses. For some years, taking account of the fact that not only "in order for students to be successful in today's world, they must be competent in using IT tools" but also they must be competent in using foreign languages, I've searched for URLs where my students can "work with students in other cultures on the same projects" (http://fedcba.ning.com/forum/topics/beyond-global-exchange ). Best wishes, Tad


· 
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	J. Patrick McGrail 

I am a fan of, and a practitioner of the live lecture/Q&A format, even though I am a person comfortable with many media technologies. These technologies enrich our lives, and when powerfully and judiciously implemented, can increase exponentially the amount of research and inquiry teachers and students may achieve. Oddly, however, our culture has come to excessively lean on these technologies to do more perhaps than they were intended for. And this has been both good and bad. The good side is immediately apparent any time someone comes up with a particularly useful application for a piece of media tech (the mobile phone being a good example). The bad side is that, instead of us doing the learning, whether that is a phone number, symphony, or mathematical formula, we have our digital device do the learning for us, and store it. My best friend, for example, calls me about once a week, and relies on his cell phone's stored memory of my number, rather than simply memorizing it himself. I had a little fun with him recently when I called him from my wife's phone, and, as I had predicted, he just called that number back, using the "Recent Calls" feature, without even realizing that it wasn't my number. His innumeracy is especially remarkable when you consider that I have had the same phone number for seven years! With Google, we have an even starker reminder of this notion. One might well ask: why internally learn any fact at all, when such a fact is a mouse click away? Why bother? This philosophy has led to the de-certification of fact-based approaches to knowledge propagation. No educator, if he or she is honest with himself/herself, believes that today's student is as well prepared in educational basics as that of a generation ago. And yet, we seek to exacerbate the problem by permitting mediating technologies to "assist" students in learning. Certainly, such technologies "assist," in that they obviate the necessity of the student doing the detail-based hard work of the essentials of knowledge. Statistics classes become statistics software classes. Filmmaking classes have become film software classes. No one any longer believes that the essentials of a thing are necessary to know in order to manipulate it. This has led to a contemporary student who is only really knowledgeable in two areas: mass culture, and mass media technologies. History, geography, mathematics, etc. are in their essence, unknown to them. Most have calculators on their cell phones, so why bother learning how to add, subtract or multiply? Today's student is shockingly ignorant, and what is far worse, does not regard this as a problem. After all, they have computers and other devices to "know" things for them. To prove my point, I asked my students the following question: "What country do Dutch people come from?" Many did not know, and suggested they came from "Dutchland." And I teach at a state university. But of course, they know Britney Spears' latest hits, and Malia Obama's hairstyle choices, and they Twitter[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png]and text with the best of 'em. So what has lecture to do with any of this? In lecture, a human being is communicating, for the benefit of other human beings in his/her immediate purview, a Weltaunschauung of some state of some art. What I mean is that the attenuation that immediately obtains with any form of mediation of that Weltaunschauung is non-existent. Students may ask questions, comment and extend the discussion further in what I call "pure learning." It isn't learning about learning, it's just learning. It isn't learning without fundamentals, it's just learning. It isn't a Powerpoint, or clickers that test, or a professor half a world away writing text on a closed listserv - it's education. It's performance. And when you're good at it, it's life-changing. I would ask the older professors to remember their favorite professors, and whether there was a particular lecture or lectures they haven't forgotten. For those of us who prize the life of the mind, of course there were. Ah! And there we have it - not every professor is that good at lecture. Part of the reason for this is that we have decided that professors come in two flavors, the teacher and the researcher. And never the twain shall coincide in the same person. Mediating educational technologies, however, can usually be mastered with a modicum of effort by anyone, and that's why lots of people like them. It levels the playing field, and makes the great lecturer a little less great, because now everyone believes they can match that with other stuff. Educational professionals need to avail themselves of basic communication theory. Interpersonal communication is very rich, far richer than mediated technologies can ever match, for the foreseeable future. What is really going on is whether our culture sees a place for broadly-educated, well-spoken people, or are we just interested in training people in the latest technologies that separate us from one another, that degrade the face to face that is the essence of all communication, nay all education. At this point, the reader may be asking, "What does he teach? Latin? No, usually I teach digital video and audio production, recording technologies and broadcasting. I spend my life surrounded by two things, technology and people. That I prefer the latter to the former, if it comes to that, is what may possibly distinguish me from some of my students.


· 
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	[image: http://grou.ps/avatars/b/80.png]
	Tadeusz Lemańczyk 

Very strange, indeed. Because your question is really "a mouse click away" for your students (http://www.chacha.com/question/what-country-do-dutch-people-come-from%3F ). [image: http://grou.ps/images/smiley/new_set/emoticon-0105-wink.png] What's more, using another piece of technology ( http://www.google.com/language_tools?hl=en ) they can learn something more about that "Dank je". For example, athttp://www.telegraaf.nl/vrouw/psyche_relatie/3042336/__Zeg_eens_wat_vaker_dank_je_wel___.htmlthey are encouraged to "Say thank you more often!" Last but not least, Patrick, let me click athttp://innovate-ideagora.ning.com/profile/JPatrickMcGrail on the link Add as Contact in order to bridge more effectively Atlantic River. [image: http://grou.ps/images/smiley/new_set/emoticon-0100-smile.png] Best wishes, Tad
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	Steve Eskow 

Patrick, this message of yours is in form and substance a lecture, a lecture in writing. I'd like to take a piece of it and insert my comments, my thought processes as one your students. "So what has lecture to do with any of this?" SE: I've been waiting quite some time for this issue to be addressed.. "In lecture, a human being is communicating, for the benefit of other human beings" SE: Also when a human being writes. Or speaks to a recorder or camera. "" in his/her immediate purview," SE: While writing or other media can bring the message to hundreds, thousands, who cannot get to that purview" " a Weltaunschauung of some state of some art." SE:Now I'm lost: I don't know that Teutonic-looking word. If I'm in the lecture hall, dare I interrupt the prof and the flow of his ideas to ask? Will the other students be annoyed because they know what it means and I'm slowing things down? Ah: I've just looked the word up--I can do that when the lecture is in writing--and I now know what it means, and I can go forward. This ability to control the tempo of ideas is one of the great gifts of writing and reading. " What I mean is that the attenuation that immediately obtains with any form of mediation of that Weltaunschauung is non-existent. "" SE: What could Patrick be meaning here? "Attenuation": does he mean that he has to wait for my comments in writing, while if I can interrupt his lecture he can get them immediately? "Students may ask questions, comment and extend the discussion further in what I call "pure learning."" SE: It's learning from some students, notetaking for others, pure boredom for still others who are whispering in the back of the lecture hall. And I need for Patrick to tell me why reading Hamlet or watching a lecture on YouTube is less pure than hearing it alive. and of course I'm asking questions now without interrupting the flow of ideas for other students, something the live lecture can't allow. " It isn't learning about learning, it's just learning. It isn't learning without fundamentals, it's just learning." SE: Patrick, for some students it may be just listening. Or not listening.Or sending text messates to other students or friends on their cell phones or computers, if you allow such technologies in class. " It isn't a Powerpoint, or clickers that test, or a professor half a world away writing text on a closed listserv - it's education." It's performance."" SE: And there you have it, Patrick: it's peformance. All too often it's performance, not education, performance not learning. Perhaps the most troubling part of the live performance and that it's one size fits all: the fast and the slow, the prepared and unprepared, they all must get it immediately at that live performance, and all they have to work over after the performance is the poor technology of the pencil for note-taking--unless they have the technology of the tape recorder, which would allow them to listen to the troubling parts again and again. "Educational professionals need to avail themselves of basic communication theory. Interpersonal communication is very rich, far richer than mediated technologies can ever match, for the foreseeable future." SE: Patrick, I think you're quite wrong here about "basic communicfation theory." If you'll google on Tom Russell and "No Significant Difference" you'll find hundred of studies on this matter going back to 1928, and in general the finding is this: when you compare the educational impact of the different media--including the ancient lecture--you get "no significant difference." If you know basic communication theory that privileges face-to-face talk, please let me know where I can find it. The one difference that I find significant is what when Patrick allows his students--now including me--to read his thinking at a distance--I can engage with him in ways that I cannot when I am part of his audience at the performance called "lecture." "What is really going on is whether our culture sees a place for broadly-educated, well-spoken people, or are we just interested in training people in the latest technologies that separate us from one another, that degrade the face to face that is the essence of all communication, nay all education."" SE: We learn to speak and listen, Patrick, in he family and in the neighborhood. It is the work of the school to open the world of learning to us by adding to speaking and listening the reading and writing and the other arts of communication that allow us to learn from Plato and Shakespeare and all those folks in the library--and, yes, from Patrick who is beyond my purview: all those who would be lost to us if we are limited to the tongue and the ear. Best, Patrick Steve


· 
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	James Morrison 

Steve, with respect to MIT, please check out my interview with Phil Long titled "The iCampus Technology-Enabled Active Learning Project at MIT" in the April/May issue athttp://innovateonline.info/index.php?view=article&id=666&action=article In the August/September we will publish a second interview that further elaborates how MIT is moving towards more technologically-engaged redesigned courses. Best. Jim


· 
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	Steve Eskow 

Jim, I know you're interested in how we think--no matter how erratically! Parts of the Phil Long interview saddened me. Consider this approach to "blending," to "hybridizing": << As a consequence, the physics department at MIT has adopted TEAL as the standard way that introductory physics is taught. This approach allows living-room style active learning to be taught to 560 students. It is taught in these special rooms that seat a maximum of 117—with up to seven or eight sections offered. (Most of the time, sections are smaller, tending toward the 80-90 student range.) JLM: What role did technology play in this redesign? PL: The class and the space are pretty technology heavy, in part because it's MIT and that's the way we approach these kinds of things. Each table of nine students has three computers, one per team of three students; its own projector; its own ceiling-mounted camera; and its own whiteboard. This setup is designed to allow students to share work that might be of value to the rest of the class. For example, while circulating throughout the class, the instructor might see that table 12 is doing something really interesting to solve a particular problem. The camera pointing at the whiteboard for that table can then be switched on so that all of the screens around the room show table 12's work and the students at table 12 can talk about it. This kind of setup makes it much more difficult for students to avoid participating.>> Is that really how to use technology to bring high quality physics instruction to our poor communities and institutions, and to the poor countries of the world? On he other hand, MIT's i-Lab project is an important way to use technology to share MIT level of instruction with the rest of the world--without poor communities needing to construct new facilities to house expensive technology that needs well-trained academics to exploit. Best, Jim Steve


· 
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	James Morrison 

Steve, I see no reason to be sad. Phil described how MIT, with its resources, redesigned their large introductory physics classes. They, of course, had no intention of using their redesign as a model for the developing world or for anyone else. I doubt that they distributed marketing materials about their redesign.The only way that we found out about it was through Phil's interview. And, as you point out, the materials and the iLab are available to the world. Their approach to opening their resources freely to the world should make every one very happy. Best. Jim
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	Steve Eskow 

Jim, perhaps the underlying and overriding issue for those of us interested in higher education and ICT is whether "blending" them really brings together the advantages of both, or limits the educational power of each. Since Newman's time, and before, the campus has been advertised as the scene of "influence:--the impact of the living scholar and his or her living voice on the novice. I want to do some writing on Newman's Idea of a University, which makes the case for personal influence as the soul of the university: the technology of instruction that he was resisting as central to instruction was print:the book and the pamphlet and the newspaper. Carlyle had already announced that the university of the future was the book. To have students leave home to spend their time in front of computers raises--for me--questions as to whether this is the way to use the educational power of the campus and the computer.. I know that you and INNOVATE are comfortable with debate on these matters, and the potential for fruitful disagreement on this matter is very large! Best, Steve
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	James Morrison 

Steve, the straightforward response to your statement "To have students leave home to spend their time in front of computers raises--for me--questions as to whether this is the way to use the educational power of the campus and the computer." is this: It would be educational malfeasance to not design educational experiences requiring the use of computers and the Web for students on a residential campus. As per our earlier exchange, from my perspective, there is a significant educational benefit to an on-campus educational experience, particularly for young students. This experience can be enhanced via IT tools (e.g., working with students in other cultures on projects designed cooperatively by professors in each institution, or on projects designed only by their professor). Best. Jim
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	Steve Eskow 

Jim, my own first encounters with what I considered "educational malfeasance" began with the older technologies of radio and phonograph records. How could English faculty I asked, teach Dylan Thomas' "In My Craft or Sullen Art" without having the students listen to him reading the poem in his beautiful voice and intricate interpretation: one reading recorded when he was drunk.Now those readings of Thomas are on YouTube[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png], and we are probably still using the explanation for the avoidance of technology we used in those radio days: "Resistance to change." Jim , is it possible that "resistance to change" is an empty analysis that says only: for some reason the faculty is not willing or able to use the new technology. . . on campus. Distance learning, beginning with correspondence education, has always found it quite easy to find faculty who embrace the new technologies. Victor Young, the great vaudevillian, had an act called "Change Your Act or Go Back to the Woods." He did that act for forty years. We've been blaming "resistance to change" for the failure of faculty to embrace each new technology as it comes along and excites us "innovators." Might it not be time for us to change our act? Best, Steve


· 
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	Phillip Long 

Hi everyone: I've been lurking in the background reading with interest the variety of perspectives and thoughtful posts that have been generated by Jim's intriguing question about active learning and faculty resistance to technology enabled learning activities. Some thoughts: Ed Neal noted that faculty look very carefully at their return on investment when it comes to "mastering technological methods to accomplish the same goals". Of course, the issue is the goals themselves. Adopting active learning is generally accompanied by a reassessment of what students should be learning in the first place. Usually this involves reconsidering the focus on content to the include the reasoning that goes into the produced answer (that is, not just the answer alone). This reflects a shift from an ontology of content to an ontology of process given that the reality today is that content itself is rapidly growing in all disciplines. Where once "education: was measured by whether you were able to recall, describe and manipulate a fixed body of facts, today there is simply too much to consider making such a measurement of education rather pointless. We now are equally or even more concerned about how we know what we know and where we need to turn to find contemporary findings on which to base our thinking about a particular subject. Much has been made of the TEAL (Technology Enabled Active Learning) approach to physics that reflects MIT's take on studio-based science instruction. Someone (I'm sorry, I forgot who made the comment) wrote of TEAL , "Is that really how to use technology to bring high quality physics instruction to our poor communities and institutions, and to the poor countries of the world?". Delivering a learning experience to the poor communities and institutions of the world was not the goal or intent of this redesign of physics teaching and learning environment at MIT. It's critical to remember what the drivers for any given project are and not to inappropriately transpose them onto entirely new settings. We often trip over this in our attempts to adopt new teaching approaches or even physical designs of learning spaces. We see what looks good at institution "X" and say, "I want one of those at my institution." It rarely works. Localizing teaching practice to recognize and adapt to the local culture of one's institution is crucial to successful adoption of pedagogy, technology or learning space design. MIT is a very emphatically place-based institution and the physics curriculum redesign was intended to address a local need based on local cultural requirements identification of things we weren't doing as well as we'd like. Physics at MIT had a high failure rate (14%) - other science courses at comparable levels did not (5%). Physics had a well documented attendance attrition rate (the number of students attending lecture at the beginning, middle, and end of a semester declined to a steady state of 40% or less). Physics had no lab component in the first year at MIT - it got lost somewhere over time. Finally, there was a sense that the conceptual understanding of difficult ideas in physics, particularly in the electromagnetism component of the first year, weren't being learning as well as they should. Students were good at the instrumental side of learning but less sanguine about the concepts they applied to. These were all local drivers for reconsidering how we should be teaching physics. The bottom line was these were MIT students - they shouldn't be failing at significantly higher rates in physics compared to other hard sciences. If we already have selected an highly regarded student population to get into the place, the problem is likely NOT with the students. Ahem.. Steve Eskow noted the juxtaposition between the leading edge open source innovation and practices emerging from MIT and then presents what he sees as the peculiar prominence of Walter Lewin's Physics 8.01 lectures on YouTube. He notes it's the "same old technologies:the talking head, the chalkboard, the lecture hall. Nothing Cardinal Newman wouldn't recognize and admire." Well, yes - it's a reminder that a gifted lecturer is likely to always have a place in the teaching ecosystem. I'm not sure that's a bad thing. I don't believe that active learning means that all vestiges of prior teaching practice needs to be eradicated. It is more a matter of sustainable balance. But more to the point, videos of lectures travel well on the web. They can be packaged up as entirely digital objects, and using the wonderful frictionless quality of web distribution, shared effortlessly across the planet. Sharing the attributes of technology enabled active learning pedagogy is much harder. And, it should be noted that the very course that Walter's lectures present have been replaced at MIT by the Technology Enabled Active Learning physics program (http://icampus.mit.edu/teal). At MIT lecture is NO LONGER the default mode by which first year students learn physics. Yet the TEAL website doesn't travel nearly as well as the engaging Lewin lecture recordings on the web. And, it's worth noting that the learning outcomes of TEAL are significantly better than even Walter's students' outcomes (e.g.,http://web.mit.edu/edtech/casestudies/pdf/teal1.pdf) Steve also noted the quite accurately the arithmetic of active learning- broadcasting a lecture to 500 students is ALWAYS more efficient when the measure of efficiency is faculty time. It may well not be as 'efficient' if the measure is student learning. Therein lies one of the conundrums - by what are we measuring 'success'? It's probably worth mentioning that the costs for comparing teaching methods for physics at MIT were, on an on-going basis, 'fixed'. The redesign of the first year physics teaching approach had a baseline that it couldn't be more expensive than the former lecture driven approach. That was a criteria that had to be met to consider the change in pedagogy from lecture to active learning. The real costs, and they were significant, were in the costs incurred for the conversion of the former teaching approach to the latter - that is, the cost to build the new curricula, pilot it, refine it, and then develop all the new materials that it required. That cost, the transition or development cost, is where the real challenges lie. Steve also noted that "in the case of MIT no costs are eliminated; the instructor who lectured to 300 students now works with 117; and expensive ICT is added: dramatic increase in costs." As I mentioned the big issue was the cost to develop and transition to a new way of teaching. That said, we have to be clear that the cost neutral steady state of TEAL is in part based on an anomaly in the MIT practice of teaching - namely that all recitation sections of courses in TEAL were ALSO taught be full-time faculty. Graduate students help, but they aren't the primary instructors even in recitations. Hence, when you're doing the accounting, 30 sections of recitation a week for one hour each is still 300 hours of faculty professorial time. That's likely not true many places but it is part of the commitment to education at MIT that students should receive faculty attention in all the aspects of their courses. Perhaps it's an extravagance, but it is one of the ways that a commitment to quality is assured. Sorry for the extended length of this contribution - there was so much in the discussion that I was drawn into addressing. Other themes in here that might be worth further discussion include the degree to which teaching and research should be integrated at research-intensive universities; the value of a place-based institution in today's learning environment, and more. But enough from me. Thanks for challenging my thinking. Keep the discussion flowing! Phil


· 
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	Steve Eskow 

Thanks, Phil, for the good natured response--as well as a complexly profound response. I hope we can go at the issues you've raised for few exchanges. Those issues take us in some new directions, well beyond the usual level of "resistance to change." Can we start with "ontology"? You propose that the ontological shift is from "content" to "process." I'm not sure. For one: in the US, that shift goes back at least to the early pragmatists: Peirce, James, Dewey. For another: probably much of the "content" in the TEAL version of Physics 1 remains, despite the shift in process. Or: TEAL represents an epistemological shift, not an ontological shift. What the new technologies raise --perhaps!-- is the possibility of a shift from an ontology of "presence" to an ontology of "absence." Or: a shift from an ontology of "physical presence"--Phil and Steve must be present to each other without the intervention of technologies--to an ontology of "mediated presence": Phil and Steve can "see" and "hear" and "read" each other via the new communicative media. As you indicate and TEAL demonstrates, MIT is committed to the ontology of "presence": whatever the powers and possibilities of the new technologies, instruction must take place in a milieu that brings students and professors--and not adjuncts or the like--together: they must be "present" to each other. Derrida and the deconstructionists have a vocabulary for this commitment: it includes such terms as "logocentrism" and "phonocentrism" --the belief that speech is the primary and richest form of communication-- and, importantly, the "metaphysics of presence." The "metaphysics of presence" leads to the commitment--faith?-- that whatever the powers and possibilities of new technologies they must be used within the structure of presence, which means that students, as always, must come to a particular geography to study with particular scholars face-to-face and with the technology not inhibiting the possibility of talk between professor and student. Thus, not distance learning but presence learning, with technology supplementary and enhancing but not replacing the spatial and temporal commitments of the ancient university. Right so far, Phil? Thanks for this opportunity. Steve


· 
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	James Morrison 

This past June I gave an invited presentation to the ED MEDIA 2009 conference in Honolulu titled "Addressing the Problem of Faculty Resistance to Using Educational Media in Active Learning Instructional Strategies."

After setting the stage for the session, I said, "It occurred to me as I was preparing for a session on technology-enhanced active learning strategies that I was preparing a lecture, which seems not only incongruous, but perhaps a bit hypocritical. [image: http://grou.ps/images/smiley/new_set/emoticon-0100-smile.png]Consequently, let’s use an active learning strategy to explore this issue, which surely is one of the most critical ones facing us as a profession."

With that introduction, I asked participants to form five or six person groups, introduce each other, elect a spokesperson, and address the first of two questions: "Why do so few faculty members use technology-enhanced active learning strategies in their instruction?" After eight or nine minutes, we began report backs (the session chair carried around a portable microphone; the session was in a large ballroom). The responses to this question included the following:

1. Fear of using technology, which may not work
2. Faculty members are busy as is; they see no need to expend time and energy on learning technology or new pedagogies
3. Perception of a lack of institutional support/rewards (little technological or pedagogical resources; no incentives or recognition for using technology) 4. Perception of lack of cultural support from peers
5. Perception that developing online courses threatens jobs
6. Perception that using technology takes too much time (to learn, to set up, to use)
7. Fear that incorporating technology will detract/ distract from their lecture/teaching (technology will become an end in itself rather than being a means to educational ends)
8. Faculty members don't think that technology is relevant/helpful to teaching in their particular subject area
9. Faculty members are unaware of the degree to which students might enjoy/gain from technology-enhanced active learning strategies
10. Faculty members view their role as experts/information providers, not teachers designing experiential education
11. Perception that face-to-face classroom instruction is the most instruction

I then asked the groups to respond to the second question: "What can institutions do to encourage/assist faculty members to at least consider using technology-enhanced active learning strategies (TEALS)?" Their responses included:
1. Provide faculty members training (and incentives to under training) in technology and in using TEALS incentives and rewards
2. Provide incentives for faculty members who use TEALS Institute a career teaching (and service) track and a career research track)
3. Develop policies whereby faculty members who develop online or blended courses “own” the courses
4. Provide stipends for students to assist faculty members to use technology in their courses
5. Foster professional learning communities within departments whereby faculty members collaborate with others in their discipline who are using technology 
6. Provide appropriate hardware and software along with 24/7 tech support (including workshops)
7. Identify faculty members who are savvy in using TEALS and provide them with release time/stipends to work with departmental/school colleagues on using technology to enhance learning
8. Recruit faculty members who have the orientation and skills to use TEALS 9. Designate “technology rich” classes whereby students who take these classes get free hardware (e.g., an iPod like in the Duke iPod program; seehttp://tinyurl.com/ly4rub).
10. View the problem as related to organizational culture that can be addressed using a futures approach to organizational development. This technique is described athttp://tinyurl.com/6nmm3b

The latter two items were added by me after the groups had reported. The PDF file of the presentation and speakers notes are available at http://horizon.unc.edu/conferences/invited-presenter.pdf


· 
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	Jim Shimabukuro 

Jim. thanks for continuing this dialogue. Resistance is definitely an issue at the heart of the movement toward change. And your approach in this presentation is an excellent example of active learning which has, at its base, participation by learners in developing the knowledge base and discovering the conclusions and implications. Given the circumstances, a traditional lecture hall(?), however, I realize that you couldn't have included in your demo perhaps the most important element in your topic -- technology itself. Consequently, the lists of responses, although interesting and useful, seem to reflect and repeat many similar lists as well as posts in this thread. I believe this refraction occurs because participants don't have actual examples of technology to address. In other words, you'd probably get a better focus if the questions zeroed in on a specific instance of enhancing technology. Discussions could then revolve around why faculty might resist this particular tech practice and what could be done to overcome this particular resistance. This specific demo might be considered too narrow to allow for useful generalizations, but my guess is that the narrowness is a plus rather than a negative in that insights can be discovered in the particulars, leading to useful generalizations. Returning to your presentation: To include a healthy dose of enhancing tech, an alternative might have been to work with the ED MEDIA 2009 planners to use virtual tech to demonstrate how it might be used to enhance your presentation, "Addressing the Problem of Faculty Resistance to Using Educational Media in Active Learning Instructional Strategies." There are many possibilities. One would be to create a social networking (SN) site that would run the duration of the event (June 22-26). Participants could be asked to self-select into different small groups (SGs) to discuss the question "Why do faculty resist using technology such as this to promote active learning?" They would be free to meet asynchronously, synchronously, or both on the first day to discuss question 1. On day 2, they'd share the results with the large group (LG[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png]) in the SN discussion forum. On day 3, the SGs would address the second question, "What can institutions do to encourage/assist faculty members to at least consider using technology such as this to promote active learning?" On day 4, they'd share their results with the LG. On day 5, you could lead a closing discussion in the forum that would allow everyone to have input in a summary report of the 5-day activity. Once again, thanks for resuscitating this discussion.


· 
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	James Morrison 

Jim, you are a creative soul! I appreciate your suggestion. Perhaps a risk taking conference organizer might entertain having one session weave throughout an entire conference. The lesson I learned in this session is that I should have summarized the reasons for resistance in my overview and focused the small group work on approaches to addressing the resistance. As it was, we didn't have enough time to present and discuss various approaches. Too, I had only a few minutes to present the approach that I would very much like to try in a department or institution as it addresses modifying organizational culture. I do appreciate and consider your suggestions, Jim. Perhaps I can find a receptive organizer. Thanks! Jim


· 
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	Steve Eskow 

Jim, I'm not nearly as creative pedagogically as Jim Shimabukuro: all I have a for you now are a few scattered thoughts and unsubstantiated hunches. First: is Don Tapscott's analysis of what today's students want supported by any substantial research? Isn't there some support for the notion that what many of today's students want is a curriculum that asks very little of them? Perhaps the evidence suggests that today's student want to text message each other, and want a pedagogy and a curriculum that leaves them alone to lead their technologically-full lives. Second: consider another reason for faculty resistance: blended learning. Some faculty, e.g. Steve Eskow, tend to believe that the spaces and curricular routines of the walled educational system were designed for oral instruction. The lecture hall, for example, lends itself well to the one-way oral and visual technologies of the microphone and the motion picture--and thus generate no faculty resistance-- but does not seem well suited for the computer or the cell phone. Thus the ICT devices either need special rooms and schedules for their use, or they are to be used at home or in the dorm, and instructors might feel making all of this geography and new and old pedagogies coherent is a game not worth the candle.And instructors might feel that they are leading a double pedagogic life, rather than that the old rooms and instructional strategies and the new times at the computer make for a comfortable and seamless instructional life. If this is at all true, it would follow that it is easy, or easier, to recruit campus-based faculty for all out online learning, while the same faculty would resist blended learning. My hunch is that for many/most of those students who choose the campus experience Don Tapscott is wrong. Students on campus, I suspect, would be happier if their instructors lectured and encouraged live dialogue, and left them alone to use computers and cell phones for their very full and active ICT lives. Is there any solid research on these issues? Best, Steve


· 
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	James Morrison 

Steve, there most likely is research on these issues, but I have not searched the literature for it. In my case, I was most comfortable with the blended classroom, and was fortunate that we had Internet access from the classrooms in my building during the latter years when I was on the active faculty. I took the position that my role was to assist students construct knowledge and to gain competence in using IT tools to do so. However, this was some 15 years ago when very few faculty members used this approach and when relatively few people had personal computers or access to the Internet. For example, in the first class in which I tried this approach, only a third of the students (graduate students in educational administration) owned a computer and only one had a modem and access to the Internet at home. A few years ago I published a piece on my own experience with technology-enhanced active learning strategies, with mixed results. The reference is as follows: Morrison, J. L. (2005). Experiencing the online revolution. In Online learning: Personal reflections on the transformation of education. ed. G. Kearsley, 248-261. Englewood Cliffs, NJ: Educational Technology Publications. Available online:http://horizon.unc.edu/courses/papers/Experiencing.html and archived athttp://www.webcitation.org/5ewZSj7Dp. Best. Jim


· 
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	Steve Eskow 

Jim, my hunch is this: The resistance is to blended learning, not active learning, or online learning. Many of those resisting technology are involved, heavily involved, with non-technology active learning pedagogies, including the ancient ones of classroom conversation and the active writing of research papers. Those teaching all online are almost by definition involved with "Technology Enhanced Active Learning." It is needing to teach in the old rooms and with the new technologies that gnerates the resistance. for many of us the old and the new are not really a blend, but an uneasy mixture. Or that's my hypothesis. Your experience is that of the excitement of the discoverer, the innovator. Those you are hoping to ignite just feel the pressures of trying to "blend" two ingredients that don't seem to them to blend easily. Might the classroom and the computer feel to the resisters like oil and water? (I'm assuming that to get deeper into an understanding of the resistance we have to get beyond the initial categories of "insistence on change" and "resistance to change.") Cheers, Steve


· 
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	David Richardson 

On-line learning gets hit by a double-whammy in a conventional university environment, in my experience. Firstly, teaching and learning itself usually takes second place to research activities, so any activity which isn't directly connected to research is going to be of lesser importance to the people running the university. Secondly, principals and vice-chancellors like saying to visiting firemen, "Look at our wonderful new auditorium/library/lab. It was built with money from [important corporate sponsor]. Do you know you can process 10,000 students at a time in that building!" What you won't hear them saying is, "We do some great teaching here and our students learn a lot." There is, fortunately, a real world which is quickly catching with them …


· 
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	James Morrison 

Steve, I disagree with your premise that the resistance is to blended learning, and not active learning or online learning. A recent survey, fairly large in scope, found that over 80% of faculty members in higher education in the US used the lecture method primarily in their instruction. Their instructional paradigm regards a curriculum is a series of packaged knowledge in courses, often sequential. The faculty is responsible for developing the curriculum and teach it to their students, usually via lecture and/or lecture/discussion pedagogy. An active learning pedagogical paradigm, based on student engagement/student construction of knowledge, is not regarded as legitimate. Faculty members who believe in the active learning paradigm do not have to use IT tools to implement this paradigm, but if they don’t, they may resist technology-enhanced active learning because they do not have competency in various IT tools. It is perfectly possible and reasonable to use technology-enhanced active learning pedagogies in a blended learning classroom; all one needs is software and Internet access. You may be interested in an article I published several years ago titled "US Higher Education in Transition" athttp://horizon.unc.edu/courses/papers/InTransition.asp Best. Jim


· 
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	James Morrison 

The ED MEDIA 2009 conference posted the audio version of this presentation athttp://lib.org/view/32141 Best. Jim
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	Steve Eskow 

Jim, a small puzzle about your presentation. Your pre-group discussion talk emphasized "active learning strategies." I did not hear you mention "technology." Yet almost all of the group reports focused on technology. Why is that? There is, as you well know, a long tradition in the university of non-technology active learning, or active learning using early technologies, such as the library and the card catalog and the book. When I taught freshman comp the students had to read on topics and actively write and submit papers. and they had to learn active research techniques, and spend much active effort selecting an major research topic; researching that topic; and actively constructing their final research paper. Would you consider that ancient pedagogy active learning? And: isn't much use of the newer technologies, e.g. television, a newer version of passive watching and listening? Steve


· 
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	James Morrison 

Steve, the title of the session was "Addressing the Problem of Faculty Resistance to Using Educational Media in Active Learning Instructional Strategies." The slides that were on the screen when I introduced the interactive parts of the session said, "Why do so few faculty members use technology-enhanced active learning strategies in their instruction?" and "What can institutions do to encourage/assist faculty members to at least consider using technology-enhanced active learning strategies (TEALS)?" Unfortunately, the slides and the audio are not together (the session was audio recorded, not video taped). However, the slides and my notes are available athttp://horizon.unc.edu/conferences/addressing.html Certainly one can use active learning strategies without using technology, but this was not the focus of my session. And certainly one can use technology in traditional pedagogical strategies. In fact, most professors use technology only for lecture support (e.g., Power Point), to post a syllabus, and to maintain class rolls, and, perhaps, a discussion forum. BTW, one advantage of technology-enhanced active learning strategies is that these strategies can be used in global education (e.g., a political economy class in the University of Cairo and join with a similar class at the University of Chicago where students in both universities work in combined teams on projects). Global education is a good tool to prepare students for working in a global village and is most helpful in developing greater cultural awareness relatively inexpensively. Best. Jim


· 
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	Steve Eskow 

Thanks, Jim: that's very helpful. Question, Jim. The questions you posed to the group are simple and clear. Do you think the results would have been at all different if you hadn't put the questions on the screen but just announced them? The activity you wanted , if I have it right, needed only the technology of the microphone to amplify those human voices. So, that question again: Do you really think the lecture hall on campus blends well with the new technologies? On the other hand, this dialog I'm having with you is possible only because my learning from you isn't "blended." Best, Steve


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	Jim Shimabukuro 

Hi, Jim and Steve. You guys always seem to come up with great discussions when I have a "stack" of epapers to read for my summer session classes. Your talk drew my attention to the idea of "active" learning, and I'm wondering if we shouldn't take a closer look at it, for a moment, then see how it relates to e-technology. For example, when we frame the problem as "How to get instructors to enhance active learning strategies through the use of technology," we may be begging the question. We're assuming that they've bought into active learning when, in fact, they haven't or are unsure about what, exactly, it means. I believe many assume that it is simply the opposite of passive learning, and that interactive or social "activity" of some kind defines the first and lecture, the second. As Steve says, the ideas behind active learning have been part of the modern education establishment for a long time. Almost a century if we take Dewey as the starting point. His concept of "educative" seems to serve as foundation for nearly all "innovative" approaches that focus on the learner and the learning process rather than the content. For Dewey, the educative experience begins with a problem that's not only interesting but genuine to learners, and the instructional focus has to be on giving them real-world opportunities to interact with resources -- people and content -- to arrive at their best possible solutions. In this activity, the educational emphasis is not on generating the "correct" answer within the parameters of a classroom or lesson, but on real-world resources. And the emphasis doesn't stop there. The process must also be generalizable or applicable to other problems and situations. In other words, educative learning is mastery over a cognitive process that leads to further problem solving and learning. It's like a tool that can be applied to a whole new dimension of problems -- not limited to the task at hand. Dewey says that the perfect model for this kind of education is language learning. We initially develop language to solve specific problems, but we quickly learn that it can also solve many other problems. So children learn to use language in infinite variations to get what they want and gradually apply it to increasingly complex situations as they mature. When we try to apply the concept of educative to active learning, then we're faced with the problem of (1) how to provide topics that students can "own," (2) how to guide them to real-world resources that will allow them to explore and discover responses that are personally meaningful, and (3) how to make sure that the process serves as a foundation for other cognitive skills, that is, as knowledge that serves as a building block for acquiring additional knowledge. Again, as Steve suggests, traditional technology such as books and libraries can serve as tools for active learning -- engagement, interaction, and discovery. The challenge on our part, as Jim says, is to discover or invent ways to use e-technology that will enhance educative learning. And for Dewey, hands on, active experience in the learning process is essential. This means that we don't limit our e-approaches to passive forms of learning such as multimedia lecturing, modeling, simulations, required online readings, or intellectual discussion forums. The implication for instructors is obvious: They have to feel comfortable with e-technology, applying it to genuine problem-solving situations in their professional and personal lives. If they're not fully aware of the many facets of this e-tool, then they wouldn't have a clue about how students could use it to enhance their active learning. Thus, returning to the question in this forum and in your presentation, Jim, perhaps the first step is to ask instructors to jump into the technology and get wet. Ask them to use and, maybe, build blogs, discussions forums, social networking sites, wikis, multimedia web documents, etc. to solve some of their own real-world problems. Ask them to explore, discover, and learn how to use these tools on their own, using the vast web as their resource.We could offer some guidance, but not the kind of handholding that would lead to non-educative, rote learning. As they learn by doing -- educatively, actively -- they begin to discover ways in which the new technology can be used for the kind of active learning that they're personally experiencing. I guess the underlying issue is, are instructors ready to apply this educative, "active" approach to their own learning? Or do they prefer to learn passively by attending workshops in which they can acquire and memorize information, provided by experts, on how to apply technology to educative learning? My guess is that nothing will change until the instructors, themselves, change. No amount of intellectual knowledge about new strategies will have an impact unless the instructors actually discover, on their own, that e-tech offers exciting new ways to engage students in a discovery learning process that empowers them for not just one class but all classes, not just for college but for life, and not just for now but for the future, too.
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	Steve Eskow 

Since I'm an unrepentant lifetime Deweyite I agree with Jim S's analysis here. Note, Jim M., how easy it is for to use the new technology to have a global conversation of the kind you favor, the three of us actively chatting, and available to others anywhere in the world who might care to join us. Since we are free from the restraints of place--we are not together in a lecture hall--it is simple and natural for us to be where we are and include Jim S. in the conversation, in our active dialog. That is: it is not the e-university folks who resist using the new technologies: it is at the very center of their.pedagogy. You use the technology from where you are, I respond from where I am, Jim S, far from both of us, joins us. You video a presentation, put it online here, I get to it on my schedule. The activity evolves around a natural and unforced use of the appropriate tecfhnologies. You spoke in a conventional lecture hall, and you had to figure out how to insert technology--how to "blend" it--in that ancient technology which is not particularly hospitable to the new technologies. So you put your questions on a screen and divided your audience into groups, and that was admirable--but you would agree that yours was a minimal use of the new technologies. So, again: there is an understandable tendency to locate the resistance in the faculty psyche and the faculty skill set, and there is something to that. Not as much as many think, however. The lecture hall and the classroom are powerful technologies generating the pedagogies that take place within them. They lend themselves easily to some forms of active learning, including those I mentioned. They are not natural allies of the new technologies, and they may not "blend" well with those new technologies. Or so thinks Steve
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	James Morrison 

Steve, I think that having the slides with a question on each screen was helpful. You may note in the audio clip that the initial response to the first question was not a response that question: the responder went off on how he taught, thereby not addressing the question. I responded quickly by pointing to the question on the screen and orally repeating the question to be discussed. Also, I was able to type responses to the questions on the screen although for the published version, I was aided by two people who sent me their notes from their groups' discussion. I have no trouble blending technology in a classroom. In fact, this is the way I taught during my later years at UNC. I described my approach in a chapter titled "Experiencing the online revolution" (available athttp://horizon.unc.edu/courses/papers/Experiencing.html). As you will note, the course had a lot of bumps in the road; students were not at all accustomed to this approach nor were many comfortable with it, but when students left the class, they had personal web sites with their individual and group papers on it. I asked them if I could post the papers on the Horizon site and many of them agreed. They are still there in a section titled "Issues Challenging Education" (http://horizon.unc.edu/projects/issues/index.html). At the bottom of the page I tell people that they are free to use any material on the site, but to send me a note if they do so. I continue to get notes from people who have cited or used the student papers. BTW, I extended an invitation to people on the Horizon mailing list to publish in this section, and one or two participants on that list did so, but the majority of papers were written by students in blended classes. Best. Jim


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	James Morrison 

Given this conversation, we are all followers of Dewey and his buddy, William Heard Kilpatrick. One of the most pressing issues in education today is to operationalize their concepts of active learning. There are many obstacles to address in doing so, well expressed in this discussion thread, and even more obstacles when it comes to using technology as an enhancement to active learning strategies. Where Steve and I seem to disagree is whether or not this can be done in a conventional classroom or only online. Jim


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	Tadeusz Lemańczyk 

Hello, friends, greetings from online summer school studying problems solved by Hercule Poirot & Co ( http://fedcba.ning.com/forum/topics/one-of-our-tutorshercule ). :-) Tad



	[image: http://grou.ps/avatars/b/80.png]
	Steve Eskow 

Jim, A wise man taught us that the medium is the message. The medium of the lecture hall or the classroom is the human voice. Given that, it was natural for you to speak for five or ten minutes before getting into the "activity," which involved the shuffling around of students to talk in small groups. The questions you wanted discussed were simple and clear. You believe the faculty assembled were helped by seeing them on a screen. It would be interesting research to find out if that is indeed true. I note that despite the questions on the screen there were those who did not note them, or misunderstood them. My assumption is that the students would have learned as much--or perhaps more--if your exercise was all online--that the "presentness" in the room together did not contribute to the learning, and indeed made it more difficult to use the active learning possibilities of the new technology. Of course if students and faculty already inhabit a set of buildings, they must look for ways to "blend," and that creates (if my hunch is right) the resistance and the difficulties. The message of the medium of the lecture hall is clear and unequivocal: Lecture! Best, Steve


· 
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	Steve Eskow 

Jim, a small adjustment. I believe that you can put computers in a conventional classroom and have the students communicate with remote students and texts online. I believe you can have 500 students in a lecture hall watching a lecture demonstration offered by an instructor a thousand miles away. You and others have demonstrated that with sufficient ingenuity and dedication you can bring some of the powers of the new technology into the walled educational system. One possibility: the resistance may come from instructors who sense that the building were designed to foster conversations between live instructors and students, and that somehow the new technologies are weakening the bonds between them. Steve


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	James Morrison 

I disagree, Steve. A lecture hall can include a blended experience. Again I refer you to my interview with Phil Long (which I can't access now to give you the URL; Innovate's server was hacked Sunday and the IT types at Fischler are trying to get it squared away as of this writing). Moreover, I don't think that the resistance of faculty members to using technology-enhanced active learning strategies is a consequence of having to teach in a traditional classroom (which is ever increasingly being modified for wireless access). Resistance is due to the factors already mentioned in this discussion (e.g., organizational culture, the reward system, unfamiliarity with the IT tools). It is an interesting question whether or not use of technology-enhanced active learning works better online or in a blended classroom. The article by Ana-Paula Correia titled “Moving from Theory to Real-World Experiences in an e-Learning Community” at http://www.innovateonline.info/index.php?view=article&id=495 is an excellent example of using this approach online. However, there will always be some students who prefer the opportunity to talk face to face with instructors and students, which is available in blended classes. Best. Jim


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	James Morrison 

Steve, if you insert "some of" in front of "the resistance", I would agree with your statement. There are many other reasons for resistance as laid out in this discussion thread. Jim


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	Steve Eskow 14 months ago 

Jim, Ning didn't create a "reply" option for me to respond to your comment below. Right: some of the resistance is created by spaces of the "campus" which is a technology carefully designed for oral communication. So:"ee-learning." Get students to leave that "scholastic enclosure," go off to the places, institutions, workplaces, communities of the commonplace world to work, serve, engage with the dynamics of those places, and use the new technologies to link students scattered in time and space to other students and to faculty. ee-learning. The new blended learning.


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	Jim Shimabukuro 14 months ago 

Jim and Steve, Your discussion is interesting because it reflects the confusion in the field. We're at a crossroads in terms of technology in education, and this is evident in the notion of a "blended" model as so-called best practice. When a model is so vague that nearly anything fits into it, then it's no longer very useful in guiding assessment or change. Steve's point is a good one. If the only component that turns a traditional F2F class into a blended class is the use of web-enabled computers in the classroom, then the question has to be, "What's the point?" If a F2F lecture or presentation requires individual student access to the web, the focus on the lecturer would quickly shift to the web. The lecturer would be ignored and the students would transform into independent learners who just happen to share the same physical location. If the idea is to get the students to discuss, in small groups, what they're learning via the web, then the question becomes, "Why limit the discussion to the students who just happen to be in a particular small group?" and "Why limit the activity to this particular time slot?" In each case, the student and the lesson would have been better served by a completely online approach. The students would explore the web without the hassle of commuting to the campus to attend a class to do what they could have done from home. Re discussions, students are free to join any and all. They're not limited to proximity in the classroom. Whereas real-time class sessions are limited by time, usually 50-75 minutes, online sessions are virtual, allowing students as much time as they wish on the web explorations and discussions. And if the sessions are asynchronous, students can also decide when, how long, and how often to participate. If the computer in the classroom is restricted to the instructor's and its only purpose is to facilitate the lecture, then we don't have a blended classroom. Instead, we have a traditional F2F classroom that's technologically enhanced to deliver lectures. The only person blending is the instructor. Students occupy their traditional roles as passive consumers of information. To bring the students into the blending (with their own computers) would threaten the hegemony of the instructor's agenda. If a class is truly blended, with some learning activities conducted F2F and others online (i.e., online activities replace some of the F2F sessions), then the question becomes, "Why have computers in the classroom?" The in-person F2F classroom is ideal for the kinds of discussions that are difficult to achieve -- with present technology -- online. Why use any of this limited, precious time to go online? The time in F2F classes is better spent interacting, person to person. I tend to agree with Steve's opinion that the two modes -- F2F learning and online learning -- are different and "blending" the two in the classroom is counterproductive for either mode.


· 
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	James Morrison 12 months ago 

Reference update: When I initiated this discussion, the only data that I had with respect to lecture being the primary instructional strategy in higher education was a 1993 National Study of Postsecondary Faculty by U.S. Department of Education's National Center for Education Statistics that found that 76% of faculty across disciplines, institutions, and age cohorts use the lecture as their primary instructional method (as reported in Finkelstein, Seal, and Schuster, The New Academic Generation, Johns Hopkins University Press[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png], 1998).

This data may now be updated by a 2007-2008 UCLA Higher Education Research Institute study of some 22,562 faculty members at 372 four-year colleges and universities nationwide. As reported in a recent Chronicle of Higher Education article (http://tinyurl.com/ygm9ogx ), the survey was conducted in the fall and winter of 2007-8 and covered full-time faculty members who spent at least part of their time teaching undergraduates. The data, statistically adjusted to represent the total population of full-time faculty members at four-year institutions, found that the percentage of faculty members who extensively use lecturing had declined from 55% in 2005 to 46% in 2008. The authors speculate that this trend may continue as full professors retire (i.e., assistant professors were more likely to use small group instruction whereas full professors were more likely to lecture.) Unfortunately, the study did not include questions relating to the use of technology-enhanced active learning strategies.


· 
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	James Morrison 11 months ago 

Note: In my response to various participants in this discussion (below) I reference two Innovate articles: (1) My interview with Phil Long titled "The iCampus Technology-Enabled Active Learning Project at MIT" in the April/May 2009 issue and (2) an article by Ana-Paula Correia titled “Moving from Theory to Real-World Experiences in an e-Learning Community” in the April/May 2008 issue that described how she implemented a technology-enhanced active learning instructional strategy in one of her courses. Unfortunately, Innovate URLs are no longer valid. Hackers repeatedly corrupted the archived version of the journal. Given the expense of repairing the damage, the Fischler School IT department replaced the HTML version of the site with PDF files that can be accessed by Volume and Number (see www.innovateonline.info). Best. Jim


· 
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	Jim Shimabukuro 11 months ago 

Jim, not a problem. The PDF files come up quickly.


· 
· 
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	James Morrison 

In June, 2009, I made a presentation on this discussion topic to the ED-Media 2009 World Conference on Educational Metimedia, Hypermedia, and Communications in Honolulu titled "Addressing the Problem of Faculty Resistance to Using Educational Media in Active Learning Instructional Strategies." (Seehttp://horizon.unc.edu/conferences/index.html).

After an introduction in which I argued that technology-enhanced active learning strategies are more effective in developing needed competencies in students, I asked session participants to form small groups and prepare responses to the following questions: (1) why do faculty members resist adopting these strategies and (2) what approaches can institutions take to broaden the instructional repertoires of faculty members to include active-learning instructional strategies.

Responses to the first question were:
1. Perception that developing online courses owned by the institution threatens jobs
2. Perception that using technology takes too much time (to learn, to set up, to implement)
3. Perception that technology is not relevant/helpful to teaching in their subject area
4. Perception that face-to-face classroom instruction is the best instruction 5. Faculty members view their role as experts/information providers, not teachers designing experiential education
6. Faculty members are busy as is; they see no need to expend time and energy on learning technology or new pedagogies
7. Faculty members are unaware of the degree to which students might enjoy/gain from technology-enhanced active learning strategies

Responses to the second question were
1. Provide faculty members training (and incentives to undergo training) in technology and in using TEALS
2. Provide rewards for faculty members who use TEALS
3. Develop an institutional career teaching track and a career research track 4. Develop policies whereby faculty members who develop online or blended courses “own” the courses
5. Provide stipends for students to assist faculty members to use technology in their courses
6. Foster professional learning communities within departments whereby faculty members cab collaborate with others in their discipline who are using technology 
7. Provide appropriate hardware and software along with 24/7 tech support (including workshops)
8. Identify faculty members who are savvy in using technology-enhanced active learning strategies (TEALS) and provide them with release time/stipends to work with departmental/school colleagues on using technology to enhance learning
9, Recruit faculty members who have the orientation and skills to use TEALS 10.Designate “technology rich” classes whereby students who take these classes get free hardware (e.g., an iPod like in the Duke iPod program; seehttp://tinyurl.com/ly4rub).
11. View the problem as an organizational culture one that can be addressed using a futures approach to organizational and faculty development. This technique is described at http://tinyurl.com/6nmm3b

This coming January I will keynote the E-Leader Singapore 2010 conference (http://www.g-casa.com/E-Leader-Singapore_Program.htm) and will give presentations at several universities in Tokyo using similar presentation strategies. I should be able to report the results of these sessions in Ideagora before the end of the month. In addition, Denise and I are discussing a potential webcast with colleagues in Singapore and Japan on the use of technology-enhanced active learning strategies in those countries.

Stay tuned.

Jim


· 
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	[image: http://grou.ps/avatars/b/80.png]
	Tadeusz Lemańczyk 

Hi, Jim, would you please tell more about the second and the ninth response to the second question? [image: http://grou.ps/images/smiley/new_set/emoticon-0105-wink.png] Best, Tad http://fedcba.ning.com/


· 
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	James Morrison 

Ted, rewards would be something like providing instructors who use technology-enhanced active learning strategies (TEALS) a paid summer leave or a student assistant for a semester or year. Recruiting faculty who have the orientation and skills to use TEALS would involve something like inserting a note in the position subscription that applicants are expected to provide a teaching portfolio illustrating their use of these strategies when they submit their applications for a teaching position. Best. Jim


· 
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	[image: http://grou.ps/avatars/b/80.png]
	Tadeusz Lemańczyk 

Thank you very much, Jim. I've felt at once like a rewarded and recruited academic. [image: http://grou.ps/images/smiley/new_set/emoticon-0100-smile.png]


· 
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	john cummins 

The problem with collaborative learning though, IS too often the blind leading the blind. The sage on the stage is a sage it must be remembered. The basic problem with PBL is that novices are trying to do expert work. Instruction will ultimately yield better "results" than will experiential Deweyism (whose own school was a dismal failure). Over and over we see the failure of HOT in collaborative situations because of the lack of long term memory amongst the adherents and the overemphasis on the social. When thrown together in collaborations what ultimately will happen contrary to the verbal gushings of blended guru Garrison is low order thinking not HOT, all IMNSHO, but it is what the research thus far has shown. Don't get me wrong, I love the idea of collaborative online learning, or blended learning, but many of us that write on here are already at an "expert" level and even amongst us very little collaboration ultimately occurs. Paper after paper at the college level supports my above thesis on online learning. As to acceptance by professors, etc. of new tech. etc. The problem is the reward system at University level which rewards published papers NOT teaching. This will not change in the near future and the number of teachers using technology in the educational sense is likely to remain at about Clark's 9%. Now, then, again, I could be totally wrong. With MIT placing all courses onine it opens up a new ball game which could break the monopoly once and for all of the University system and tear down the last of the gatekeepers that's keeps education away from the general populace.???
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	James Morrison 

John, I appreciate your perspective, but disagree with it. For an example of how project based learning, see Ann-Paula Correla's article in the April/May 2008 issue of Innovate (www.innovateonline.info) where Correla describes how she taught an online course and only met the students face-to-face twice. The projects student team's produced were so professional that Iowa State[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] posted them on the University website. After the course was over (it was on instructional design), Correla told me that several students were seriously considering beginning their own consulting firm. I certainly concur with you about the deck being stacked against instructional innovation, particularly in research one institutions. However, this landscape is also changing (somewhere in this forest of conversation I cited a recent study by Sandy Astin at UCLA that showed slightly under 50% of college faculty members were using other than lecture strategies.) Jim


· 
· 
	[image: http://grou.ps/avatars/b/80.png]
	Tadeusz Lemańczyk 

Hello, John, I'd like to add to Jim's remark about Ann-Paula Correla's blended course my three blended courses [Information security (http://triton.cs.put.poznan.pl/platon/files/opisyPrzedmiotow/ib_dzi... ), Organization and functioning of security and safety systems (http://triton.cs.put.poznan.pl/platon/files/opisyPrzedmiotow/ib_dzi... ), Contemporary Security & Safety problems (http://triton.cs.put.poznan.pl/platon/files/opisyPrzedmiotow/ib_zmu... )] using the idea of collaborative learning thoroughly. "The problem is the reward system at University level which rewards published papers NOT teaching"--although what you have said exhausts the subject let me add that ironic enough comment of mine (http://innovate-ideagora.ning.com/xn/detail/2216838:Comment:15698 ).
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	Linda Mottle, MSM-HSA, RN, CCRP 

James, I have gone to several major Universities in South Korea for last 5 years teaching week long workshops in advanced clinical research concepts to country wide healthcare professionals using technology and active engagement teaching techniques that I personally cannot do without. Those working professionals, all with advanced degrees, had little to no concept of working in teams for applied timed projects, team facilitation/consensus building that often differed to hierarchical authority, of integrating creativity/innovation for issue solution generation. They were shocked when I would ask them to answer open ended questions and many said they had never participated in any active engagement throughout their educational process. Now, they are used to me, love the participatory style and when new students attend and are timid at first, the repeaters bring them into the fold quickly. Needless to say, I love going there, watching them thrive and blossom and change their dynamic for life long educational pursuit from an individual internal perspective to one of inter-professional team responsibility. Glad to know my observations may not be that different from yours. Linda Mottle, ASU CONHI Assoc Clinical Faculty, Dir Center Healthcare Innovation & Clinical Trials.
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	James Morrison 

A colleague forwarded me a video produced by Sony[image: http://twitter-badges.s3.amazonaws.com/t_mini-a.png] that is most relevant to this discussion on Ideagora. The YouTube URL is http://www.youtube.com/watch?v=cL9Wu2kWwSY One statistic that struck me as particularly relevant to changing the instructional paradigm from passive (lecture) to active learning (projects) is the slide showing that the amount of new technical information is doubling every two years, which, for students starting a four-year technical degree means that half of what they learn in their first year of study will be outdated by their third year of study. This is a compelling argument that educators should focus on learning activities that enable students to gain experience in accessing, evaluating, and processing information rather than memorizing knowledge.


· 
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	Tadeusz Lemańczyk 

Jim, I'd like to thank you for your notice. It'll be very useful for my Polish students (http://fedcba.ning.com/xn/detail/2516803:Comment:8649 )-- I'm really looking forward to such a result. Best, Tad
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The URL for the Phillip Long interview is no longer valid because the Fischler School took the HTML version of Innovate offline. The backup citation ishttp://www.webcitation.org/5jFaDMpps The second interview with Phil, titled "Technology-Enhanced Active Learning in the Electrical Engineering and Computer Science Department at MIT : An Interview with Phillip Long" is available on this site athttp://tinyurl.com/mrprrn JIm
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